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[ntroduction

Introduction

The main aim of this booklet is to exemplify standards for those teaching Cambridge International AS and A
Level English Language (9093), and to show how different levels of candidates’ performance relate to the
subject’s curriculum and assessment objectives.

A range of candidate responses has been chosen as far as possible to exemplify grades A, C and E. Each
response is accompanied by a brief commentary explaining the strengths and weaknesses of the answers.

In this booklet a grade is given to each question but in the examination, each question paper (whole
candidate script) is graded on the overall mark awarded, not on each question or part question. It is
therefore possible that, on some questions, lower grade candidate scripts are awarded the same, similar or
sometimes higher marks than higher grade candidate scripts.

For ease of reference the following format for each component has been adopted:

< Question >
( Mark scheme )

Example candidate
response
(Examiner comment)
Each question is followed by an extract of the mark scheme used by examiners. This, in turn, is followed by
examples of marked candidate responses, each with an examiner comment on performance. Comments are
given to indicate where and why marks were awarded, and how additional marks could have been obtained.

In this way, it is possible to understand what candidates have done to gain their marks and what they still
have to do to improve their grades.

Past papers, Examiner Reports and other teacher support materials are available on Teacher Support at
http://teachers.cie.org.uk
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Assessment at a glance

Assessment at a glance

Candidates following a linear two year course, with all examinations at the end of their course, will be able to
take Papers 1, 2, 3 and 4 of syllabus 9093 in 2014.

Advanced Subsidiary (AS) candidates take:

Duration Weighting

Passages 2 hours 15 minutes 50%

and

Duration Weighting

Writing 2 hours 50%

Advanced Level candidates take:

Duration Weighting

Passages 2 hours 15 minutes 25%

and

Duration Weighting

Writing 2 hours 25%

and

Duration Weighting

Text Analysis 2 hours 15 minutes 25%

and

Duration Weighting

Language Topics 2 hours 15 minutes 25%

All teachers are reminded that a full syllabus is available at www.cie.org.uk
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Paper 1 — Passages

Paper 1 — Passages

Question 1

1

The following text is taken from an account of the writer's experience of extreme weather in
Vietnam, in South East Asia.

(@) Comment on the ways in which language and style are used to convey the impact of the

(b)

weather and people’s reactions to it.

[15]

The writer produces another account of extreme weather (real or imaginary) in a different part

of the world.

Write a section of this account (between 120—150 words). Base your answer closely on the

style and features of the original extract.

Mornings in Vietnam in the rainy season: | must remember to push the mattress up
on its side when | get up, before doing anything else. If not, it becomes heavier and
heavier with moisture, the pungent stink of mildew' pinching my nose at night.

In the rainy season, everything | do is a strategy for coping with the damp chill and
the water. | didn’t grow up here. The water infilirates my consciousness. | learn to
accept it, like the others around me, to see it as a minor disruption.

In the rainy season, | must remember to keep my showers to a few minutes, no
matter how good it feels to have the water pounding my back, soothing away the
chill. The water slowly seeps through the cement between the shower stall and
bedroom, impregnates the wall, a sheen of tiny droplets over my bed. Another thing
to remember: never leave the pillows propped up against the wall.

In the rainy season, | mustn’t boil water for tea or cook anything that produces
too much steam, adding to the weight of moisture hanging in the air. The excess
humidity settles: a visible mist upon the clothes hanging in my closet, turning them
into a new life form, furry and spotted. Every surface a wick for moisture.

In the rainy season, | am thankful that my home is in this neighbourhood, this alley,
so much higher than the main road. While the rich sleep in their attics, or on their
roofs, the swirling, muddy water laps at my door sill, but doesn’t enter.

| grab my umbrella and head out for breakfast. | push open the waterlogged
left panel of my carved wooden door. My umbrella mushrooms out with a snap
and a dull whomp, displacing water-filled air. Rain sheets down from our red tiled
roof.

My nephew, radiant in his purple rain poncho, a canary yellow motorcycle helmet
pushed down over the hood, stands under the eaves, rain rat-a-tat-tatting down from
the roof onto the helmet. A duet with the drumming rain on my umbrella. Pausing
a moment in the ankle-deep water, we listen to the call-and-response rhythm we
make together. He laughs a great belly-laugh and roars off on his motorbike, the
water a tall rooster-tail behind him.
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Paper 1 — Passages

Looking at the world from under my rose-coloured umbrella, | wade down the alley
with its gold walls, under grey skies and green leaves. The lane falls to meet the 30
road. The water rises to my knees, threatens my jeans, rolled up thigh-high. Each
step an eternity, pushing against the flow, my toes seeking the edge of the sidewalk.
Stepping out into the main road triggers a memory from the year before: this corner

is where the pavement dips into a pothole, where | twisted an ankle under the murky
water. 35

| can’t see my feet, or even my knees. The Perfume River, not knowing its boundaries,
or refusing to have any, overflows the banks, invades the road and climbs the steps
of shops and homes.

In the rainy season, instead of my usual coffee and soup on the bank of the river,

| head for the very back of a restaurant | never set foot in during good weather. 40
The tables near the front are prone to the fine mist that kicks up from the water-
skimmed entrance, pummelled by the onslaught of rain. I'm lucky to find an empty

seat. Waiting for breakfast, | watch the river swelling over the road, up the three

steps and into the crowded restaurant.

Inhaling the aroma of bitter coffee, | watch boys swimming and casting their fishing 45
lines, shouting and laughing in the river that used to be the road. A group of teens

cycles past, four abreast, wearing purple and pink ponchos. Laughing, pushing at

the pedals, they move in slow motion, tires submerged. One of them struggles but

cannot avoid a branch drifting into his path.

Across from the restaurant, several tourists raise their cameras to snap souvenirs of 50
a small girl hugging her wiry dog on the roof of her home. Down the road the water

is higher; another dog stands on the hood of a taxi, barking at the water as it rises,

lapping over the hood.

Awaiting my food, | peer through the breakfast bustle to watch the tourists point their

cameras at the rising river and the falling rain. They laugh and curse and squeal as 55
the water soaks their pant legs, rolled up to their crotches, giving them a bowlegged

gait? as they enter the restaurant in squelching shoes.

After breakfast, | venture out of the shelter of the restaurant and back into the flood,

the chill soaking into my bones. Bits of flotsam—a plastic water bottle, a piece of
someone’s front door—bob against me as | struggle against the current until | reach 60
my alley. | wonder if this is the year the water will rise up my walls.

"mildew: damp mould
2gait: way of walking
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Paper 1 — Passages

Mark scheme

Part (a) - Commentary (maximum 15 marks)

Mark Knowledge & Analysis of language Organisation
Understanding effects

Band 1 | 13-15 | Perceptive appreciation | Analyses text with sensitive | Strong structure;
of content and ideas. and discriminating may be concise;
Fluidly relates content to | awareness of how language | quotation is used
structure, audience, creates effects. Moves with fluently, ‘embedded’
purpose, genre, style; ease between part and in the argument.
shows keen awareness | whole in discussing specific
of intentions of passage. | examples of language use

and the effect of the whole
passage.

Band 2 | 10-12 | Shows consistent Analyses text, with Strong structure
appreciation of content awareness of the effects used to convey clear
and ideas. Able to relate | created. Able to relate part to | argument.
content to structure, whole in discussing specific
audience, purpose, examples of language use
genre, style, main aims and the effect of the whole
of passage. passage.

Band3 | 8-9 | Shows steady Thorough analysis of Clear structure,
engagement with passage is made, correctly sustained focus.
content/ideas of piece. identifying a range of
Shows general features of language, giving
understanding of examples, and showing
structure, audience, ability to explain how they
purpose, genre, style of | create effects with some
passage. relation of part to whole.

Band 4 6-7 Shows some Appropriate points are made, | Clear structure; may
engagement with correctly identifying some be line-by-line;
content/ideas of piece. features of language use, essay may drift in
Shows general, overall giving examples, and and out of focus.
understanding of showing some ability to
structure, audience, explain how they create
purpose, genre, style of | effects. May be a fragmented
passage. approach.

Band 5 3-5 Makes some relevant Some relevant points made, | Little structure;
points about content. identifying a restricted range | points may be rather
Shows some of examples of language disconnected.
understanding of some use. Some examples are not
aspects of the structure, | related to the effects created.
audience, purpose, Some examples may be
genre, style of passage; | listed without development;
with some failures to much generalisation.
identify key features and
or misunderstanding.

Band 6 0-2 Comments on content of | One or two points made Expression breaks
passage; may be about language of passage. | down at times.
confused. May be unclear. Very short work.

Unstructured.
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Paper 1 — Passages

Part (b): Directed writing task (maximum 10 marks)

Marks

8-10 | A perceptive recognition of context, audience and purpose supported by a good range of
appropriate vocabulary and expression suitable for the task.

Responses at the top of this band will be persuasive and confident, supported by a
consistent, and at best personal, engagement with context and purpose, using fluent and
accurate expression accompanied by a strong sense of audience.

6-7 | A clear and informed sense of purpose, context and relevance supported by a reasonable
attempt to use language appropriate for the task.

4-5 | An adequate attempt but marked by an inconsistent and uneven sense of purpose, context
and style.

Generally sound expression and accuracy.

2-3 The beginnings of an answer, but limited by an inappropriate sense of style, purpose and
language.

Expression and accuracy may be limited.

0-1 Confused and unfocused sense of purpose, context and audience. Wholly inappropriate
language and style.

Work may be brief or fragmented and expression very limited.
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Paper 1 — Passages

Example candidate response — grade A
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Paper 1 — Passages

Example candidate response — grade A continued
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Paper 1 — Passages

Example candidate response — grade A continued
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Examiner comment — grade A

(a) The candidate immediately demonstrates an understanding of the purpose of the passage and highlights
the repetitive use of the phrase ‘In the rainy season’. They also understand the effect of the writer's
language choices in creating the sense of a necessary routine in the struggle against the encroaching
water. This might also have been a good point to consider the writer’s almost fatalistic tone when
discussing these counter measures, who is plainly not convinced that they'll make much difference.
The response then moves to a more detailed focus upon the various personifications of the surrounding
waters; the effectiveness of the word ‘invades’ in giving a malign and determined character to the river
is well understood. The candidate’s informed grasp of the structure of the passage is also shown by
their recognition of the change of tone signalled by the arrival of the radiant’ nephew, who ushers in an
acceptance, even an enjoyment, of the conditions. The writer's use of onomatopoeic language might
have been more fully examined but its general effect is well noted. The change in the writer’s status
from flood victim to an observer of others is a very good point and is well developed in the observation
of the children, who actually enjoy the flood. A strong understanding of tonal changes is a feature of
the answer and this is maintained in the final paragraph, which has a clear recognition of the writer’s
returning anxiety about what next year's rainy season will bring.

Mark awarded = 13 out of 15

(b) The candidate clearly understands the usefulness of a repetitive phrase to define both the setting and
the season for the reader. This is quite neatly done with the opening ‘Mornings in Romania during the
winter’. The need to devise a routine to combat the weather is understood and the original’s yearning
for comfort in the face of the elements is replicated; the ‘snow's ice claws’ is a clever echo of the
personified flood. There is some rather awkward phrasing in places; nevertheless, this response has
caught the tone and style of the original and transposed it effectively to a fresh setting.

Mark awarded = 9 out of 10

Total mark awarded = 22 out of 25
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Paper 1 — Passages

Example candidate response — grade C
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Paper 1 — Passages

Example candidate response — grade C continued
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Paper 1 — Passages

Example candidate response — grade C continued
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Paper 1 — Passages

14

Examiner comment — grade C

(a)

(b)

This response has a weak opening paragraph which simply states what is obvious to the reader

and adds no extra insight concerning language or content. However, the second paragraph quickly
establishes a consistent focus upon the structure of the passage and the language features employed.
The reference to the use of short sentences might have been clearer but the choice of the word
‘manifesto’ gives perfect definition to the author’s catalogue of preparation. The candidate recognises
the use of punctuation to create a sense of ‘stop-start’ motion and the writer’s inability to ever feel at
ease in his surroundings. The response would have gained from attention to the repetitive phrase ‘In the
rainy season’, which acts as a mournful chorus in the opening paragraphs. There is some confusion over
nouns and adjectives but there are also effective word lists to demonstrate the insistently water related
language. The use of onomatopoeic language is understood and the choice of the word ‘immersion’

to describe the effect on the reader is exactly right. More might have been made of the arrival of the
‘radiant’ nephew, but the transforming effect of the colour references is well conveyed. There is good
understanding too, of the aspects of contrast employed by the writer and of his ambivalent attitude
towards his surroundings. The concluding paragraph of the response has some of the weaknesses of
the opening: identifying the target audience as ‘well educated’ and ‘interested in travel’ does not usefully
examine the style and tone of the passage. Although there are some omissions from this response,
there is also a secure understanding of the purpose and key features of the passage.

Mark awarded = 9 out of 15

This response takes the question at its word and writes about genuinely extreme weather conditions.
The opening words set the scene immediately and make a decisive reference to the original. There is
also evidence of precise and effective word selection in the opening paragraph: the sun ‘spotlights’
down and the candidate ‘bastes’ himself in sunblock. There are also clever echoes of the original’s tone
in the second paragraph, particularly in the weather's active hostility to the writer. The candidate also
picks up on the colour imagery in the original : ‘the black sky’ which fails to produce the longed for rain,
is particularly effective. There are mistakes, but this a purposeful response with some well-chosen
vocabulary.

Mark awarded = 6 out of 10

Total mark awarded = 15 out of 25
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Paper 1 — Passages

Example candidate response — grade E
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Paper 1 — Passages

Example candidate response — grade E continued
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Paper 1 — Passages

Example candidate response — grade E continued
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Paper 1 — Passages

18

Examiner comment — grade E

(a)

(b)

The opening paragraph of this response attempts to give some definition to the passage but needed to
be far more specific in its reference. To say that a text is written ‘in a general way’ isn't very helpful and
a '‘personal’ style isn't necessarily more appealing to the reader. The candidate does comment on the
repetitive use of ‘In the rainy season’ but might have said more about its effect. There is also attention
to the word ‘infiltrates’ but without specifying the precise effects of language choice. The repetitive use
of the injunctions ‘| must’ and ‘Il mustn’t’ is recognised as a linguistic device but again, might have been
more fully developed. This is also the case with the use of onomatopoeic language which needed a
more developed explanation. The candidate recognises the change of tone created by the arrival of the
writer's nephew and also comments on the implication of the river ‘invading’ the roads. There is some
broad understanding of the passage but only a relatively limited range of examples that are related to
specific effects. Style and tone are also quite generally discussed but would have benefited from more
precisely chosen language.

Mark awarded = 8 out of 15

The candidate is quite successful in building up the sense of accumulated misery that the weather
creates:'chilling my spine and crushing my bones'. There is also an effective use of the repeated phrase
‘In winter nights’ to establish setting and season. However, the response is weakened by a series of
mistakes and omissions which prevent it from being fully effective. There is a tendency to omit both the
definite and indefinite article and there are mistakes with word endings. There is also a change of tense
in the final paragraph which spoils what might have been an effective conclusion. The emphatic final
sentence ‘I hate winter’ shows some purpose in the response but this needed to be assisted by more
accurate expression.

Mark awarded = 4 out of 10

Total mark awarded = 12 out of 25
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Paper 1 — Passages

Question 3

3 The following text is taken from an article which describes the writer's experience of returning to
her home country of Liberia, West Africa.

(@) Comment on the ways in which language and style are used to convey the writer’s thoughts
and feelings. [15]

(b) Basing your answer closely on the style and features of the original extract, continue the
account (between 120-150 words). You do not need to bring the account to a close. [10]

Every day of those two weeks in Ghana, my soul ached to be home in Liberia.

The ocean behind my room at the Afia Beach Hotel in Accra teased me with

its flapping and rolling all day and night. But, this was not yet home, | told myself.

| wanted to see Liberia again, where not only the ocean waves had survived a

bloody war, where the sunshine also reigned, a home of lost ghosts and falling 5
rockets, of runaways like us who had already been forgotten by the stay-at-home
survivors, a home of lost youths, wandering the streets after their survival of

one of the world’s bloodiest wars, a home of tears and unimaginable stories

of cruelty.

| wanted to hug my father again, to see him in his old age, his gray hair that had 10
defied death and time, to see my brothers again after the lost years of their youth,

the war having sapped opportunities away from them. They were the younger ones,

the ones that had not yet died in all of the after-war diseases and calamities. |

wanted to cry and laugh with them, survivors who still needed answers.

Today, | was on a Kenyan airliner. The plane was filled with others who had been 15
away too long; they'd also been forgotten. Sitting next to me was a young woman
looking younger than a teenager. Her light brown skin sparkled with beauty. She
seemed a ‘been to’,! with a soft face made up to the letter, her smile, prepared. On
her fingers were gold and diamond rings. Bracelets and fine linens draped around
her arms as if she were some queen from a past world. She had ordered a huge 20
perfume case from the airline’s Duty Free catalogue, so the stewardess came
looking for her. She pushed her hands from under the hajib? to receive the package
from the beautiful Kenyan stewardess. She quickly opened the package to show it
off to me. Pride took over her features as she examined the perfume, smiling at me.
We were not yet introduced. 25

She was only twenty-two, | would learn; and her English, simple and rough, very

much in contrast to her appearance. She had not gone to school all these years, |

thought to myself, yet, she looked schooled and well-kept. She quickly excused her

attire: she was flying in from a far away country in the Middle East.‘I'm a real Liberian

girl; she smiled. She was coming in from Saudi Arabia where she had stationed 30
herself comfortably with an Italian man. Her conversation was not brief. She pulled

her hands out of her chiffon-laced hajib and other wraps every few minutes to speak

with her hands even though | could understand Liberian English perfectly. She lived

an arrangement, she said softly. The man was old, much older, but he took good

care of her and her family. He was old enough to be her grandfather, she smiled. But 35
that was okay. There was room, she said, for him to do what he wanted and room for

her too, to move around in their arrangement.
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Paper 1 — Passages

Here she was, she told me, flying back and forth whenever she wanted. She’d been
everywhere, she said, everywhere in the Middle East and Africa. She was on her
way to see her mother in Liberia, to give them gifts, to take care of those who had
survived the years. With his money lavished on her, she could come twice a month if
she wanted. She smiled, looking into my eyes as if for approval.

| turned away to the window. | was in the window seat. | love window seats. Because
of invitations to read and present my poetry, | am a frequent flyer around the US,
and now, though less frequently, outside the US. | had taken to window seats over
the last few years. They are my solace when | end up next to an annoying passenger
— or a sweet little Liberian girl who had chosen the soft road through the rocky
desert the war had set her on. | wanted to jump through that window today. | was
angry — not at the girl, her mother, or her man. | was angry at the world, at the war,
and at those who had brought this sort of calamity upon us. | was angry that such a
beautiful, soft-skinned girl looking like my own daughter had given herself away to
an old man because of the times, had sold herself into slavery.

| kept looking through the window. | could not look at her now, | told myself.
| turned away from the window and took her in my arms. She could have been my

daughter, | thought. She held on tightly to me, tears rolling down her cheeks as | too,
wept.

Tbeen to* a well-travelled person
2hajib: veil or body covering
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Mark scheme

Part (a) - Commentary (maximum 15 marks)

Paper 1 — Passages

Mark Knowledge & Analysis of language Organisation
Understanding effects

Band 1 | 13-15 | Perceptive appreciation | Analyses text with sensitive | Strong structure;
of content and ideas. and discriminating may be concise;
Fluidly relates content to | awareness of how language | quotation is used
structure, audience, creates effects. Moves with fluently, ‘embedded’
purpose, genre, style; ease between part and in the argument.
shows keen awareness | whole in discussing specific
of intentions of passage. | examples of language use

and the effect of the whole
passage.

Band 2 | 10-12 | Shows consistent Analyses text, with Strong structure
appreciation of content awareness of the effects used to convey clear
and ideas. Able to relate | created. Able to relate part to | argument.
content to structure, whole in discussing specific
audience, purpose, examples of language use
genre, style, main aims and the effect of the whole
of passage. passage.

Band3 | 8-9 | Shows steady Thorough analysis of Clear structure,
engagement with passage is made, correctly sustained focus.
content/ideas of piece. identifying a range of
Shows general features of language, giving
understanding of examples, and showing
structure, audience, ability to explain how they
purpose, genre, style of | create effects with some
passage. relation of part to whole.

Band 4 6-7 Shows some Appropriate points are made, | Clear structure; may
engagement with correctly identifying some be line-by-line;
content/ideas of piece. features of language use, essay may drift in
Shows general, overall giving examples, and and out of focus.
understanding of showing some ability to
structure, audience, explain how they create
purpose, genre, style of | effects. May be a fragmented
passage. approach.

Band 5 3-5 Makes some relevant Some relevant points made, | Little structure;
points about content. identifying a restricted range | points may be rather
Shows some of examples of language disconnected.
understanding of some use. Some examples are not
aspects of the structure, | related to the effects created.
audience, purpose, Some examples may be
genre, style of passage; | listed without development;
with some failures to much generalisation.
identify key features and
or misunderstanding.

Band 6 0-2 Comments on content of | One or two points made Expression breaks

passage; may be
confused.

about language of passage.
May be unclear.

down at times.
Very short work.
Unstructured.
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Paper 1 — Passages

Part (b): Directed writing task (maximum 10 marks)

Marks

8-10 | A perceptive recognition of context, audience and purpose supported by a good range of
appropriate vocabulary and expression suitable for the task.

Responses at the top of this band will be persuasive and confident, supported by a
consistent, and at best personal, engagement with context and purpose, using fluent and
accurate expression accompanied by a strong sense of audience.

6-7 | A clear and informed sense of purpose, context and relevance supported by a reasonable
attempt to use language appropriate for the task.

4-5 | An adequate attempt but marked by an inconsistent and uneven sense of purpose, context
and style.

Generally sound expression and accuracy.

2-3 The beginnings of an answer, but limited by an inappropriate sense of style, purpose and
language.

Expression and accuracy may be limited.

0-1 Confused and unfocused sense of purpose, context and audience. Wholly inappropriate
language and style.

Work may be brief or fragmented and expression very limited.

22 Cambridge International AS and A Level English Language 9093



Paper 1 — Passages

Example candidate response — grade A

3. q .
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Paper 1 — Passages

Example candidate response — grade A continued
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Paper 1 — Passages

Example candidate response — grade A continued
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Paper 1 — Passages

26

Examiner comment — grade A

(a)

(b)

There is some awkwardness in the opening of this response but it consistently demonstrates a clear
understanding of the writer’s intentions and of the prevailing tone of the passage. There is strong
recognition of the personification of the ocean with its tantalising suggestions of the writer's home

and of the effect created by the addition of ‘all day and night’. The impassioned references to the ‘lost
youth’, 'lost ghosts' and ‘runaways’ are clearly related to the very sombre picture of ‘home’ which
develops throughout the paragraph. There is some accurate attention to the writer’s language choice:
the antithetical effect of the writer wishing to ‘cry and laugh” with her family describes the situation well.
The fluctuations of the writer’s feelings towards her travelling companion are recognised and concisely
conveyed. When the candidate says that the writer is not ‘completely impressed’ by the girl’s behaviour,
the disapproving tone of the passage is exactly caught. The eventual softening of the writer’s attitude is
also economically and accurately conveyed. Not all of the available language features are fully examined
but this response shows a consistent appreciation of the passage.

Mark awarded = 13 out of 15

This response achieves an almost seamless continuation of the original passage. The material of the
passage is subtly used to create a sense of doubt and possible alienation in the writing. Interestingly,
the candidate chooses to ignore the relatively optimistic final section of the passage, concentrating
instead on the forebodings and uncertainties expressed in the opening paragraphs. The introspective
and self-accusing tone of the original is exactly caught in sentences such as ‘I shouldn’t have judged her
for taking the soft road — | had myself to some extent’. The candidate also achieves a moment of real
fluency in describing how ‘Life had begun to spring out of death in the land | crossed’. The conclusion of
the response, in which the narrator has only the mocking ocean as a companion is a clever and poignant
extension of the original.

Mark awarded = 10 out of 10

Total mark awarded = 23 out of 25

Cambridge International AS and A Level English Language 9093



Paper 1 — Passages

Example candidate response — grade C
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Paper 1 — Passages

Example candidate response — grade C continued
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Example candidate response — grade C continued
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Examiner comment — grade C

(a)

(b)

The response opens with a broad but quite accurate summary of the passage and its tone, ‘very
personal and full of longing’. There is also an attempt to give definition to the target audience, and this is
less helpful. The personification of the ocean and of the phrase ‘soul ached’ are identified as the writer’s
frustration in being separated from her home.

The candidate’s allusion to the ‘lost ghosts’, not realising that they are dead, shows real sympathy for the
passage and understanding of the style. The candidate recognises the pathos and painful nostalgia of
the following paragraph but might have been more detailed when examining the language. The writer's
use of the word 'lost’ is explained but the effect of 'sapped’, in creating a sense of exhaustion and futility
is not considered.

The paragraph dealing with the Liberian girl is described as a contrast to the bleak preceding paragraphs.
The sense of opulence and self-importance which the girl introduces are excellently conveyed. There is
also a perceptive realisation that the travelling companion is both a ‘sweet Liberian girl’ and an ‘annoying
passenger’. At this point, the response is concluded, leaving the ending of the passage and the writer's
change of heart, largely unconsidered. This candidate shows intelligent understanding of the passage
and an awareness of language choices and effects but omits to consider the entirety of the passage.

This is especially important as the ending is the resolution of the writer’s feelings towards the girl and
her homeland.

Mark awarded = 7 out of 15

Interestingly, the candidate chooses to adopt the present tense for the opening paragraph of the
response and this certainly conveys some immediacy to the situation. There is also a refusal on the
part of the candidate to continue and develop the emotional tableau which concludes the passage. The
Liberian girl recovers her sense of importance and the writer returns to her thoughts about her family.
Both the style and tone of the original are quite well understood and there is a pleasing realism and
matter of factness in the approach. However, the candidate might have usefully expanded the situation,
before coming even close to the lower end of the word boundary.

Mark awarded 6 out of 10

Total mark awarded = 13 out of 25
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Example candidate response — grade E
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Example candidate response — grade E continued
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Example candidate response — grade E continued
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Examiner comment — grade E

(a) The response opens with a general summary of the passage but then adds three quite disconnected
points, none of which usefully develops the opening statement. The change of tone that occurs after
the first paragraph is generally understood, as is the mixture of pride and sorrow with which the writer
regards her native country. A reasonable point is made when the repetition of ‘| wanted’ is used to
demonstrate the author’s longing to be home. The repetition of the word ‘lost’ is also noted but its
effect is not examined in any detail. The author goes into considerable detail in her description of her
fellow passenger and the sense of inappropriate luxury and spoiling that the girl presents. This might
have been examined as a contrast to the ‘lost youths' and ‘lost ghosts’ of the opening paragraph. The
candidate picks up some of the unsuitability of the ‘arrangement’ which the girl has made and states, in
broad terms, the writer’s frustration with the world and the war. However, there is no examination of the
relationship that develops between the two passengers and no explanation of why the tears are rolling
down their cheeks. Similarly, the candidate gives no attention to the writer's use of the window seat
to divert her possible anger with the girl, or the sudden access of sympathy that brings them together.
The final paragraph re-states, without development, part of the opening but should have been used to
examine the author’s apparent change of mind in the last two paragraphs. This response shows some
understanding of aspects of the passage but key features are omitted and language features needed
more precise explanation.

Mark awarded = 4 out of 15

(b) The directed writing response makes a confident venture into the subject matter of the original.
In addition, the candidate picks up aspects of the original style and tone and makes a reasonable
continuation. The window gazing of the writer is neatly used to represent a gateway to the imagination
in which all the conflicts of the passage are resolved. The candidate has made quite an assured
version of the style and tone of the original and this is a more confident and effective answer than the
commentary response.

Mark awarded =5 out of 10

Total mark awarded = 9 out of 25
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Paper 2 — Written

Mark scheme

Section A: Imaginative Writing

Imaginative, possibly original, appropriate approach to task, engaging audience, a
very strong voice;
Tightly controlled, appropriate structure;

Band | 4223 Language used imaginatively to create specific effects on the reader;
Fluent, mature expression, achieves complex effects, with a high level of technical
accuracy.
Imaginative approach to task, appropriate to audience and engaging interest, a
strong sense of voice;
Effective, appropriate structure;

Band 2 | 18-21 Language used to create specific effects on the reader, narrative or descriptive as
appropriate;
Fluent expression achieves effects; occasional technical errors will not impede
expression.
Consistent focus on a relevant form and content, with an appropriate sense of
audience, a consistent sense of voice;
Clear structure that fits the task;

Bend.3 | -1 Some effects of language are attempted and achieved, narrative or descriptive as
appropriate;
Clear expression with some variety, a few technical inaccuracies.
Clear focus on relevant form and content, with some imaginative touches, an
appropriate sense of audience, some sense of voice;
Structure is in place though may not be fully consistent — may drift in and out of
focus at times or be uneven;

Band 4 | 10-13 Appropriate effects of language are attempted, narrative or descriptive as
appropriate;
Clear expression, a little unvaried or with a number of technical errors (confusion
of tenses, wrong subject/verb agreement, frequent spelling errors, absent
punctuation) which limit the ability to achieve effects.
Relevant form and content with some sense of audience, an occasional sense of
voice;
Structure may not be fully apparent — may go on without clear narrative control or

Band 5 6-9 descriptive contrast; _ - _
Some effects of language are attempted, narrative or descriptive as appropriate;
Expression is clear but may not flow easily, with frequent technical errors
(confusion of tenses, wrong subject/verb agreement, frequent spelling errors,
absent punctuation).
Evidence of attempted focus on some appropriate ideas for content, or a
reasonable piece but not fully appropriate to the task; form may be less sure, e.g. a
wholly narrative response to a descriptive task; a limited sense of voice;

o Lacks structure, may be diffuse, may ramble;

and 6 2-5 ; : o A

Occasional effects of language are created, narrative or descriptive as appropriate;
Expression is unclear at times; technical and structural problems (confusion of
tenses, wrong subject/verb agreement, frequent spelling errors, absent
punctuation) get in the way of the flow of the whole.
Work will be inappropriate to the task, confused or incoherent, with little grasp of
suitable form or content;

Band 7 0-1 Weakness of organisation and technical inaccuracy (confusion of tenses, wrong

subject/verb agreement, frequent spelling errors, absent punctuation) will seriously
impede the candidate’s ability to create an overall impression.
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Section B: Writing for an Audience

e Interesting, lively, approach to task, possibly original, in appropriate form, and
engaging audience, a very strong voice;
Tightly controlled structure develops ideas in logical effective manner;

Band1 | 22-25 |« Wide range of language and rhetorical devices used effectively to explain, argue or
persuade;

¢ Fluent, mature expression, capable of complex argument, with a high level of
technical accuracy.

e  Thoughtful approach to task, appropriate in form, and engaging interest, a strong
sense of voice;

o Effective, appropriate structure, with clear exposition of ideas/argument;

e Language and rhetorical devices used effectively to explain, argue or persuade;

e Fluent expression capable of complex argument; occasional technical errors will
not impede expression.

Band 2 | 18-21

« Consistent focus on relevant content and form, with an appropriate sense of
audience, a consistent sense of voice;

Band 3 | 14-17 |« Clear appropriate structure with some development;

e Some language and rhetorical devices used to explain, argue or persuade;
Clear expression with some variety, a few technical inaccuracies.

e Clear focus on relevant form and content, and some appropriate sense of
audience, some sense of voice;

e  Appropriate structure is in place though may not be fully consistent — may drift in
and out of focus or be uneven;

Band4 | 10-13 |e Effects of language to explain, argue or persuade are attempted to some purpose,
not always fully achieved;

e Clear expression, a little unvaried or with a number of technical errors (confusion
of tenses, wrong subject/verb agreement, a range of spelling errors, absent
punctuation) which limit the ability to achieve effects.

¢ Relevant form and content with some sense of audience; an occasional sense of
voice;

e  Structure may not be fully apparent — may be lacking in development or argument;

Band 5 6-9 |« Some effects of language to explain argue or persuade are created;

e Expression is clear but may not flow easily, with frequent technical errors
(confusion of tenses, wrong subject/verb agreement, frequent spelling errors,
absent punctuation).

o  Work will attempt to be relevant, or a reasonable piece but not fully appropriate to
the task, and will show some grasp of the topic under consideration, a limited
sense of voice;

e Lacks structure, may leap from point to unconnected point, digress and ramble;

e Occasional effects of language to explain, argue or persuade are attempted;

e Expression is unclear at times; technical and structural problems (confusion of
tenses, wrong subject/verb agreement, frequent spelling errors, absent
punctuation) get in the way of the flow of the whole.

Band 6 2-5

e  Work will be inappropriate to the task, confused or incoherent, with little grasp of
the topic chosen;

Band 7 0-1 |e Weakness of organisation and technical inaccuracy (confusion of tenses, wrong

subject/verb agreement, frequent spelling errors, absent punctuation) will seriously

impede the candidate’s ability to create an overall impression.
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Question 1

1 Write the opening to a story called Robot World. In your writing, create a detailed sense of a
futuristic and mysterious environment.

Example candidate response — grade A
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Example candidate response — grade A continued
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Example candidate response — grade A continued
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Examiner comment — grade A

The candidate’s opening to a story entitled Robot World shows a pleasing sense of voice and fluency. The
answer draws effectively on the conventions of the science fiction genre to establish a narrative that is
presented with confidence and precision. The candidate combines the demands for a detailed description
of a setting that is ‘futuristic and mysterious’ and the need to establish the beginnings of a story. It offers
the unusual perspective of a robot which seems very lifelike and human in feeling and thought, yet retaining
the robotic features of having menu buttons on arms, cameras in place of eyes and needing to ‘roll across’
land. The candidate establishes the robot’s mission — to find the code breaker — thereby satisfying the
requirement for the opening to a story. A range of imaginative and ‘scientific’ vocabulary and sentence
variation is in evidence, showing a tight sense of control. The semantic field is appropriately science fiction:
'X9s’, ‘beaming information’, ‘lasers’ and ‘charging points’. There are some uses of comparison: ‘a junkyard
of electrical hay’; ‘all of the X9s move together a rolling thunder’. An engaging range of linguistic devices

— alliteration; the juxtaposition of the abstract and the concrete; and the use of parallel structures — create

a strong sense of voice and purpose. Overall, this is an imaginative and sustained response blending
conventions, description and narrative into a cohesive whole. While there are a few lapses, they do not
detract from the quality of the answer in its entirety.

Mark awarded = 20 out of 25
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Question 5

5  Write the script for a podcast called Secret Places, aimed at both local residents and new visitors
to the area where you live. The script describes unusual and less well-known locations. In your
writing, create a sense of interest and enjoyment.

Example candidate response — grade A
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Example candidate response — grade A continued
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Example candidate response — grade A continued
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Examiner comment — grade A

This response to the task of writing a script for a podcast called Secret Places takes a thoughtful approach:
it is, at every point, appropriate in form and deliberately refers to itself as a ‘podcast’, a ‘programme’ —
firmly setting out the terms of the question ('Secret Places ') from the beginning, ‘places you never knew
existed in the Seychelles!" It engages interest right from the outset by employing questions directed at

the audience'’s desire to explore the unknown, with Seychelles as a point of reference. The candidate uses
linguistic devices and exemplification with a degree of confidence and authority in a fluent and concise
manner. Direct address immediately arrests the audience’s attention. A range of sentence types are used:

in addition to the interrogatives mentioned, declarative and exclamatory sentences have been used to excite
the audience to the beauties and pleasures that ‘await (them) at Chez Batista’. Imperatives are used to
create a sense of convivial authority. Allusions are made using shared cultural stock to further intimacy with
the audience, with references made to Indiana Jones for the mature listeners, and to Tarzan, to advertise
the fact that even their children will be interested. At every point, a range of ideas is presented, with options
for different activities — whether ‘strenuous’ or ‘relaxing’. Lively descriptive sections set out to persuade the
audience of the beauty of the places covered and vocabulary is used deliberately to entice. The candidate
links paragraphs together through discourse markers and there is clearly an effective, appropriate structure,
with clear exposition of ideas/argument, creating a strong sense of voice. Occasional technical errors do not
impede expression.

Mark awarded = 21 out of 25
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Question 3

3 Write the opening to a short story in which some of the people and events from a well-known book
or film are seen from the perspective of one of the less significant characters in the original piece.

Example candidate response — grade C
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Example candidate response — grade C continued
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Example candidate response — grade C continued
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Examiner comment — grade C

The candidate’s response is a straightforward focus on the conventions of a story with events and
characters viewed from the perspective of a minor character. Yet, such focus is carried out in a clear and
effective manner with some solid use of linguistic effects. The story is based on the film, ‘Maze Runner’,
and through free direct thought, the narrator relates events, and explains thoughts and feelings about
these. These feelings build up a sense of a follower — appropriate for the question’s requirements of a ‘less
significant character’. This helps to give the character some substance — and the explanation of the various
jobs in the ‘glade’ establishes the narrative situation regarding the ‘runners’ in the maze. Tension is built by
the uncertainty of the narrator to various events: the new boy, Thomas; the uneasy feeling that there is a
‘controller...out there’ who manipulates them and changes the pattern of the maze — and it mounts when
there is trouble as Thomas is chased by another boy who wants to fight him. Language effects like imagery
set the scene more clearly. Appropriate vocabulary establishes the despondent mood further, ‘three figures
staggering through’ and the effective use of interrogatives to increase tension, suspense and uncertainty.
There are some slips that detract from the fluency of the composition and place it at the lower end of the
grade. A bit more variety in sentence structures would have served this essay better. Overall though, this is
a clear and sustained piece of writing, aware of conventions and playing to them effectively.

Mark awarded = 12 out of 25
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Question 6

6 A company director and a factory worker have been invited to contribute to a debate on the theme
The Rights Workers Should Have. Write the text of their speeches (between 300—-450 words each).
In your writing, create a sense of opposing attitudes and viewpoints.

Example candidate response — grade C
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Example candidate response — grade C continued
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Example candidate response — grade C continued
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Example candidate response — grade C continued
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Examiner comment — grade C

The candidate has written a clear response to the two sides of the argument — one from the managerial side
and the other from a worker's point of view — on the rights workers should have. There is evidence in the
first speech of the changes to the company which may have caused this debate to arise: of ‘industrialisation’
which has meant the dismissal of three workers: ‘fellow employees’. The speaker’s voice as a manager

is noticeably different to the other speaker — here, it has a slightly arrogant and pompous edge — seen in

the ‘quotations’ from famous people, meant to exhort the workers; as well as in the half-veiled threats to
either adjust to the situation or be dismissed. The second speech offers a clear juxtaposition and structure
to the first with some effective lines of argument: there is a nice contrast in tone where the indignation

of the worker is explained in the anecdote of his father’s long service ‘rewarded’ with dismissal — when

the management are challenged about the mechanisation in the workplace. Cohesive devices are brought
into play when the second speaker answers the first speaker’s facetious exhortation to ‘breath (sic) in the
crisp new taste of (the machinery)’ with a defiant refusal to do so. The second speech brings up the idea of
workers' rights — health benefits and pensions — as not being ‘answered’ by the first speaker. It would have
been a better response if these issues were dealt with within the answer and not simply alluded to, even as
cleverly as the candidate does here. As such, the candidate’s response to the question is clear, but not fully
consistent. The lapses in technical accuracy and consistency caused the response to be placed in the lower
range of its mark band.

Mark awarded = 14 out of 25
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Question 2

2 ‘The buildings seemed to waken as daylight dawned. Light glinted from windows and gradually the
noise of traffic could be heard rumbling in the distance.

Continue this descriptive piece of writing (although you do not have to bring it to a conclusion). In
your writing, focus in detail on colours and sounds to help your reader imagine the scene.

Example candidate response — grade E
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Example candidate response — grade E continued
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Example candidate response — grade E continued
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Examiner comment — grade E

The candidate continues a piece of writing that is meant to be descriptive. The composition has relevance
and in the first section focuses on the colours and sounds. The response then singles out an old man with a
white beard and a black hat. However, the weather suddenly changes to rainy and while weather in general
does sometimes turn, it would have been better to have kept to the task set out in the opening lines. What
undermines the composition further is that it starts to move into narrative mode with the introduction of

a ‘ghost-like’ voice — which then leads on to the narrator witnessing an accident. The outcome is that the
structure of the piece is not fully apparent. The lack of development of the description means that the
writing is not convincing and compelling. The description itself lacks variety and specificity of interesting
details, and the vocabulary used is unadventurous. The tone and style remain rather flat and unvaried.

The shift in focus to a narrative signifies an uncertainty about the relevant form to use. Opportunities

for descriptive elements are not really developed in this composition —and, added to that the frequency

of technical inaccuracies, put this piece of writing at the lower end of the grade E. This composition is a
good example of the common misinterpretation of form where the descriptive task is called for — instead
of focusing on descriptive elements consistently throughout the length of the composition, the candidate
attempts to add a story, thinking that it will make the writing more exciting. Unfortunately this approach
does not fulfil the requirements of the question closely enough.

Mark awarded = 8 out of 25

Question 4

4 A magazine aimed at an older audience publishes an article called Keeping in Touch. The article is
a guide on the use and the benefits of social networking sites. Write the text for the article. In your
writing, create a sense of practical advice and enthusiasm.

Example candidate response — grade E
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Example candidate response — grade E continued
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Example candidate response — grade E continued
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Examiner comment — grade E

The response is to the question asking candidates to write an article for a magazine which is intended as

a guide on the use and the benefits of social networking sites for an older audience. In this candidate’s
answer, there is a focus on the relevant content and form, but it does not address the specified audience.
There are general references to gardening and baking — but these are by no means activities limited to just
the older generation. Exemplification and detailed guidance are both rather lacking, as several questions
arise from undeveloped ideas. For instance, how might playing a game like ‘Farmville’ on Facebook be

an opportunity for social interaction? What does it mean to ‘follow a profile’? What kinds of ‘interesting’

or ‘funny’ things do other people post, as an example? Why are ‘catches’ seen as 'benefits’ in social
networking? Answers to these questions may not be obvious to an older audience, so they need to be
carefully explained. More successful answers address the older audience explicitly, for example by making
reference to their children’s (or indeed grandchildren’s) varied and exciting activities on social networking
sites; or by suggesting the ‘older’ reader ask their younger family members to help them with privacy
settings on social networking sites. This composition has lost marks also through its slightly unvaried
approach in terms of vocabulary and expression, besides lapses in accuracy. Patterns of repeated phrases
and constructions are evident in the answer: for example, the employment of the phrase ‘endless amount(s)’
creates a rather disjointed feel to the fluency of the piece. Overall, the composition is focused but rather
pedestrian in its style and approach to the topic: it needs more imaginative input and more in the way of
linguistic effects to raise its level. The article is also short and this signifies that there is a lack of overall
development to the piece. Structure is not made fully apparent in an under-developed composition.

Mark awarded = 9 out of 25
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Paper 3 — Text Analysis

Question 1

1 The following text is a transcription of an item from a television news programme.

In this extract, the presenter and various experts talk about a company that is planning to organise
trips to the moon.

(@) Imagine that you dislike the idea of a private company offering trips to the moon. Write a
formal letter to the private company, Golden Spike, to express your concerns about the trips
that they are proposing. Write your response in 120—150 words. [10]

(b) Compare the style and language of your response with the style and language of the original
news item. [15]

Key P = news presenter in the studio; V = voice over; T = Tom Clarke, science editor;
G = Gerry Griffins, Chairman of Golden Spike; A = Professor Andrew Coates, Head of
Planetary Science, University College London.

(.) = brief pause; (1) = pause of approximately one second; italics = denotes additional
information given about what is on screen.

P: it was forty years ago today that the last manned mission to the moon took
off (.) the early space race was between the united states and russia but now
china japan and india have all launched their own space programmes and have
ambitions to again land humans on the moon (.) now theyre being joined by
a private american company (.) it says it will fly to the moon by the end of the 5
decade (.) and is offering tickets for around four hundred million pounds apiece (.)
heres our science editor tom clark

V: (pictures of the first moon landing are shown) its one small step for man (.) one
giant leap for mankind

T: neil armstrong took that step for all of us (.) but it was the wealth of a global 10
superpower that put him on the moon (.) now forty years after the last moon
landing (.) its a private company thats promising to return with paying passengers

G: our vision is to create a reliable and affordable united states based commercial
human lunar transportation system (.) that enables the exploration of moon (.) of
the moon by humans from virtually any nation 15

T: the new start up (.) golden spike (.) boasts ex NASA! bosses and astronauts on
its board (.) the latest player in the commercialisation of space

V: (more pictures of the first moon landing are shown) one (.) zero (.) and launch off

T: in may paypal founder elon musks? spacex? blasted into orbit (.) it was the first
private contractor to resupply the international space station and already has 20
military contracts on its books (.) but the moon is a thousand times further (1) so
for a cool billion you and a companion can head to the moon with golden spike (1)
the company says NASA expertise and existing hardware like the stuff that took
apollo astronauts to the moon gives them the edge but their first mission could
cost seven billion dollars and raising that extra cash could require an astronomical 25
amount of sponsorship
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A: there are (.) NASA people involved in this particular company and in other
companies as well which a (.) see the opportunities perhaps of of of developing
this type of thing but the amounts of money involved are huge and so whether
any of these turns up to being a real commercial venture which will actually fly is
something which will be interesting to see in next few years

T: the company claims its target customer is other governments keen to plant
their flag on the moon without having to develop technology of their own (1) the
united states government backs a self financing space industry (.) but the apollo
programme landed just twelve men and cost one hundred billion pounds in todays
money (.) the moon remains a long shot

TNASA: National Aeronautics and Space Administration.
2Elon Musk: the man who founded Paypal, an internet based company.
8SpaceX: a space transportation company, based in California.
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Mark scheme

Paper 3 —Text Analysis

1 (a) Directed Writing

Baiid Discriminating sense and understanding of audience, form, purpose conventions
1 9-10 | and effects, underpinned by a fluent, highly accurate reworking of the material in a
highly appropriate style.
Band Proficient grasp and appreciation of audience, form, purpose and conventions and
2 7-8 | effects supported by an informed and engaged reworking of the material in a
consistent, appropriate and generally fluent style.
Band Competent understanding of audience, form, purpose conventions and effects,
3 5-6 |supported by an adequate reworking of the material in a measured style, perhaps
containing a few lapses in accuracy and expression.
Band Essentially sound but uneven sense and understanding of audience, form, purpose
4 3-4 | conventions and effects, supported by some engagement in reworking the material
but marked by several lapses in accuracy and expression.
Baiid Basic and limited sense and understanding of audience, form, purpose conventions
5 1-2 | and effects; limited engagement with reworking the material and marked by frequent
lapses in accuracy and expression and/or an inappropriate grasp of intent and style.
Band 0-1 Wholly inappropriate sense of audience, form, purpose conventions and effects;
6 brief or confused work and/or marked by highly limited accuracy and expression.

(b) Commentary on language and style

Discriminating, detailed, very comparative and highly informed appreciation and

Bi:nd 13-15 | awareness spoken and/or written language; highly focused on effects created by
conventions, form and style, purpose; very selective and close references to texts.
Proficient, consistent appreciation awareness of spoken and/or written language;
Band ; :
2 10-12 | analyses texts with good degree of awareness of conventions, form and style,
purpose; selective and relevant use of and reference to texts.
Steady and mainly focused appreciation and awareness of spoken and/or written
Band 8-9 language; comments on texts are measured if not fully developed at times and
3 show understanding of conventions, form and style, purpose; some relevant use of
and reference to texts.
Band Some engagement and partial appreciation and awareness of spoken and/or written
4 6-7 | language; occasional but undeveloped comments on some aspects of conventions,
form and style, purpose; partial use of and reference to texts.
Band Basic appreciation and awareness of spoken and/or written language; generalised
5 3-5 | and limited analysis of conventions, form and style, purpose; listing of features
without further comment; limited textual reference.
Very limited appreciation and awareness of spoken and/or written language;
Band i - g
6 0-2 [tendency to focus on content or engage in unfocused, fragmented ideas; brief or

confused work.
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Example candidate response — grade A
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Example candidate response — grade A continued
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Example candidate response — grade A continued
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Example candidate response — grade A continued
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Example candidate response — grade A continued
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Examiner comment — grade A

(a) A strong, purposeful opening featuring a salutation identifying the addressee. It also establishes a

clear sense of purpose by stating the situation prompting the letter and the objective of presenting
‘some concerns’. There follow three main paragraphs with a specific topic presented and explored in
each preceding a short summary paragraph amplifying the negative tone of the entire letter prior to an
appropriate and formal signing off. This letter has a consistently informed sense of form, purpose and
audience.

Informed reworking of the material presented in the news programme transcription is undertaken in
each of the three main paragraphs in a suitably sceptical tone: first, the considerable expense of the
programme, one which the candidate finds to be of a dubious scientific value; second, the argument a
successful commercial space venture would impair the viability of national programmes of a scientific
nature; and third, the lack of information about the proposed trips to the moon makes it difficult to judge
whether or not it is worthwhile to invest in the venture.

The style is fluent with many instances of low frequency lexis (‘prospect’, ‘ludicrous’, ‘pragmatics’,
‘incredulity’) and although there are a few lapses in expression (for example, in the final line of the third
paragraph ‘reliant’ is presumably meant rather than ‘reliable’) and a tendency to employ highly complex
syntax with little variation, a proficient grasp and appreciation of form, audience, purpose and effects is
consistently demonstrated.

Mark awarded = 8 out of 10
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(b) This is a detailed, comparative and very well informed examination of both texts. A brief introductory
paragraph summarises well the texts’ different purposes.

The candidate examines carefully selected lexical aspects of each text to explore how different styles
are used and how they appeal differently to their different audiences. Linguistic terminology is used
correctly. The ensuing exploration of the transcription indicates that knowledgeable participants are
engaged in consistent and cooperative turn taking and that the exchange has possibly been scripted

in advance. Complementary observations of the formal letter follow in the next paragraph where
evidence is presented to successfully argue it is an edited text presenting a strong personal opinion. The
candidate recognises the informative properties of the news programme might have been addressed in
the preceding paragraph and immediately remedies this oversight. A brief, speculative discussion of the
possible paralinguistic aspects of the participants’ discussion follows before the candidate engages in a
more astute recognition of how the voice-over and audio-visual features appeal to a news programme's
general audience.

In the next section the candidate demonstrates solid discrimination by exploring the transcription to
analyse the relationships between the participants, finding Tom Clarke to be the ‘dominant speaker’,
Griffins is engaging in ‘ad-speak’ and Andrew Coates is most successful in appealing to the general
television audience. It is at this juncture that the candidate recognises that there exist features of
spontaneous speech in the transcription (repetitions, reformulations and discourse markers). It would
be beneficial to here qualify the earlier observation about the news programme being scripted by
showing an appreciation of how elements of spontaneous speech can and do occur regardless of
how well prepared and rehearsed the speakers may be. The candidate briefly considers the formal
letter’s structure and accurately describes its language as ‘strong, authoritative’ before returning to the
transcription to observe how it adheres to Grice's four Maxims.

The candidate’s line of argument breaks down slightly in the final section of the response. However,

a knowledgeable appreciation of both spoken and written texts with a very strong focus on specific
effects is described. How their form, style and purpose reflect their very different audiences is
successfully demonstrated. A highly comparative approach is sustained very well and appropriate close
textual references are made in support of almost all the points presented.

Mark awarded = 15 out of 15

Total mark awarded = 23 out of 25
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Example candidate response — grade C
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Example candidate response — grade C continued
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Example candidate response — grade C continued
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Example candidate response — grade C continued
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Examiner comment — grade C

(a)

(b)

The response is immediately recognisable as a formal letter with a salutation (although addressing
the Chairman or Mr Griffins would be more appropriate than the company itself, Golden Spike), two
separate paragraphs and an appropriate signing off.

The purpose is identified in the opening sentence of the first, main paragraph (although the syntax is

a bit strained already: "...| dislike your idea that you have to offer trips...") and simply reiterated in the
second. There is an undertaking to present ‘many concerns’. Three concerns are very briefly addressed,
usually through the use of rhetorical questions. The requirement to rework material selected from the
original transcription is addressed through consideration of the idea presented by Griffins that many
people would now be able to avail themselves of an opportunity to travel to the moon and Tom Clarke's
observations concerning the vast expenditure of money and time that led to NASA's successful Apollo
programme placing professional astronauts on the moon. There is a successful balance struck in the
candidate’s exaggerated phrasing of the oppositional notions that ‘astronauts spend their whole lives’
preparing for their moon missions whereas in the future Golden Spike will offer a similar experience so
that ‘people ... go into space whenever they would like to'.

The final paragraph is a polite expression of thanks for taking the time to read the letter that also
amplifies and fundamentally changes the letter’s stated purpose of expressing concerns: ‘I hope they
[the writer's concerns] change your point of view'. The candidate’s revised conception of the task is not
entirely appropriate to a piece of writing of 120-150 words in length that is intended to be an explanation
of the writer's concerns regarding Golden Spike offering trips to the moon rather than an argument
aiming for a reconsideration of the programme proposed.

For the most part the candidate demonstrates a competent understanding of form, conventions and
effects in a measured style whilst engaging in adequate reworking of the original transcription. There
might have been clearer accommodation of audience and purpose (the latter perhaps better facilitated
through the use of two or three topical paragraphs rather than the sole substantive one produced here)
and sharper turns of phrase produced.

Mark awarded =5 out of 10

The candidate’s response is somewhat circuitous, commencing with a general consideration of the
texts’ styles before considering their different purposes in a substantive manner in the penultimate
paragraph. Nevertheless the introduction begins to show the candidate’'s awareness of fundamental
stylistic differences between the texts even though the ‘informative’ purpose of the news programme
is not adequately balanced by consideration of the requirement to present concerns in the letter and a
sharper focus on different audiences is postponed until much later in the response.

[t is unusual to begin to compare texts with consideration of their alliterative qualities however in the
second paragraph the candidate successfully analyses two examples from the transcription (‘thousand
times’, ‘paying passengers’) with good attention to the specific effects created (although lacking the
recognition that the latter example is a plosive). The softer quality of ‘much money’ from the letter is

a correct attribution yet it might be more appropriate to consider how similarly harsh alliteration would
better suit ‘the candid tone’ of the formal letter (even if the candidate did not perhaps consider such an
approach when composing the formal letter).

The primary focus on the transcription continues in the next three paragraphs with the formal letter
considered in a more substantive fashion than earlier in the response. There is successful recognition of
a spoken language convention (the repair ‘of moon (.) of the moon’) and general knowledge of how it is
not appropriate to a written text followed by some comparative analysis of language use that indicates
secure appreciation of the texts’ different styles and, implicitly, audiences which is developed in the next
paragraph focusing on the use of inclusive pronouns. It is important to note how there is selective and
relevant reference to aspects of both texts that is sustained through most of the rest of the response.
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In the penultimate paragraph the candidate maintains the focus on a comparison of language use by
attempting to explore aspects of the texts’ semantic fields. There could be a sharper focus on the
specific effects created although the observations that the transcription’s language contributes to a
'learned style’ and the letter’s language is ‘more vague' (on the basis opinions rather than facts are
imparted) are sound.

The conclusion successfully unifies the texts’ purposes with a reiteration of the initial observations about
differing styles made in the opening paragraph. On balance the response would benefit from more
sustained analysis of a wider range of features selected from both texts and more overt recognition

of the unique effects produced. The candidate uses mostly relevant and relatable textual references

and consistently demonstrates an awareness of the transcription and letter as examples of spoken and
written texts accordingly.

Mark awarded = 11 out of 15

Total mark awarded = 16 out of 25
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Example candidate response — grade E
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Example candidate response — grade E continued
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Example candidate response — grade E continued
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Examiner comment — grade E

(a)

(b)

The candidate begins by writing phrases that are later used in the letter itself and appear to construct
the point of view to be adopted (the persona of a ‘former Environmental lawyer’) as well as specifying
the letter’s specific audience and its purpose. Although it would be more efficient to limit such
preliminary exercises to the production of notes only, the candidate is here engaged in a useful
examination technique to help ensure the ensuing directed writing is focused on the specified task.

The letter opens with an appropriate salutation, contains four distinct paragraphs of varying complexity
and concludes with a suitable signing off. The adoption of an appropriate persona is a sound tactic,
certainly in the first half of the letter where a focus on the detrimental environmental effects of the
Golden Spike programme are presented.

There are three distinct attempts to rework the information contained in the original news item: the
candidate’s view that the considerable cost of Golden Spike's enterprise will contribute to higher
pollution levels and hence increased global warming via a stronger greenhouse effect; the belief that
Neil Armstrong’s original accomplishment is encouraging more nations to develop space programmes
which the candidate argues will in turn cause a further negative environmental effect as the fuel to be
used is ‘twice as hazardous as the fuel used in automobiles’; and, in the final paragraph the tentative
identification of another issue — whether the Golden Spike programme will be financially viable (as
mooted by one of the participants whom the candidate correctly identifies) — obliquely linked to further
‘exploitation of [natural] resources’. The penultimate sentence struggles to make a clear point. There
is an emotive plea directed towards the addressee in the final sentence - '...please don't let the
environment fall to pieces’ — which is a bit too alarmist in the circumstances.

The candidate has produced essentially sound directed writing in terms of content and engages in

some apt reworking of the original material albeit based on a narrow selection and interpretation of the
transcription’s content. There are, however, several lapses in expression and there is an uneven sense of
the need to create specific effects.

Mark awarded = 3 out of 10

There is no introductory overview of the texts although it appears the candidate intends to initially
consider aspects of style before language use.

The section of the response considering style (the first three paragraphs) is loosely arranged around

a series of observations concerning the different textual forms at issue (transcription of a news
programme, a formal letter expressing concerns). Some knowledge of spoken language conventions is
exhibited: micro pauses may denote thinking on the speaker’s part, an ‘absence of overlaps’ indicates
that the speakers are respectful of each other’s contributions (from which it may be inferred the
candidate is indicating turn-taking). A broad statement is made to suggest a comparison: there is a range
of syntactical structures present in each text (although there is no attempt to select interesting examples
nor any inclination to analyse them for the effects produced).

Some consideration of language follows. There is an attempt to classify one word (‘fly’) as low
frequency lexis however no analytical point is developed. No direct comparison (nor contrast) with the
letter is offered. The candidate also attempts to consider instances of jargon in the transcription (where
the examples cited would more clearly be understood as instances of ameliorative euphemism) and
what the candidate judges to be corresponding language use in the formal letter (for which there is

a simple undertaking to identify similar types of language with examples only). A couple of disparate
comments concerning language used in the formal letter then follow. There is no attempt to produce a
summative conclusion.
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The candidate has left comments on aspects of the texts’ forms and conventions undeveloped and in
isolation from aspects of purpose and audience and has demonstrated only a partial appreciation of the
language employed in each. The response is a bit too brief given the complexity of both texts and does
not fully satisfy the requirement to compare the texts.

Mark awarded = 7 out of 15

Total mark awarded = 10 out of 25
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Question 2

2

Texts A and B both relate to Nemanja Vidic, who is a football player with English football club

Manchester United.

Text A contains extracts from a biography of Nemanja Vidic which was published in 2013. Text B
contains a player profile of Nemanja Vidic. This profile is part of the Manchester United official

website.
Compare the language and style of Text A and Text B.
Text A

‘That's the way he is, said a friend. ‘He doesn’t like being in the limelight or showing off. He
is a man who likes peace and quiet and stability — he is the opposite of what he becomes
when he steps onto a football field. Off it, he is a gentle giant — on it, he is a warrior, a true
footballing hard man.

Indeed he is: at 6ft 4 in and weighing 14 stone, Vidic cuts an imposing figure. But by the
end of 2005, he would no longer be able to stay out of the limelight. Sir Alex Ferguson had
already decided that Vidic was the man to steady his rocking defensive ship ...

He was the rock on whom Ferguson could rely to repel all invaders, who could perform so
consistently well that the boss no longer had to worry about saving his own skin. No, with
Vidic on board, Ferguson could work on developing a team that would eventually bring him
his second Champions League trophy. Within 30 months of Vidic joining what appeared to
be a sinking ship, United were once again champions of Europe.

A coincidence? Hardly.

The importance of Vidic to Ferguson’s own planned revival could be seen by the fact that
the very day when the Serbian finally put pen to paper with United, the manager had him
straight outside at Carrington’, training with his new team mates, just hours after he had
received his work permit. No gentle settling in period — Ferguson knew that he needed this
giant of a man to fit in quickly if he was to maintain control indefinitely.

Vidic was, after all, a member of the renowned backline of the Serbian national side — the
so called ‘famous four’ defence — that would concede just one goal while qualifying for the
2006 world cup finals.

Ferguson was like the man who had won the lottery as he showed off his new signing to the
press and public. He almost purred as he said, ‘Good defenders win you things. Nemanja
is a quick, aggressive centre-half and will be a terrific addition to the squad. This lad is a
natural athlete!

Vidic also expressed delight at moving from Moscow to Manchester. He remarked, ‘To
be playing for United, the biggest club in England and probably the world, is an absolute
honour. Manchester United have a huge amount of great supporters and the club represents
something absolutely fantastic to me. | really hope my time in Manchester will be one of the
best periods in my life.’

1Carrington) is the name of Manchester United Football Club’s training ground.
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Text B

Tall, uncompromising and solid as a rock: Nemanja Vidic is the epitome of what a
Manchester United captain should aspire to.

Relentless in the tackle and formidable in the air, the Serbian powerhouse has become
one of the Premier League’s most-feared defenders and a key factor in United’s recent
silverware haul. 5

Vida, as he’s affectionately known, began his career with boyhood club Red Star Belgrade,
joining their youth programme at 14. His first-team debut didn’t arrive until 2001 but he went
on to make 22 appearances in his first season.

His stay with Red Star ended with a domestic league and cup double before switching to
Russian outfit Spartak Moscow in August 2004. Just 39 games and four goals later, United 10
came calling and the Reds announced his signing on Christmas Day, 2005.

Without a game in two months, due to the Russian season’s early climax, Nemanja took
some time to shine but after finding his feet, began to show his unquestionable class.

Unfortunately, a collarbone injury sustained at the end of March 2007 kept him out of the
title run-in, but his performances had already inspired a rousing song from the fans. 15

Thankfully, the Serbian soon returned to full fitness and his impressive performances
earned him a contract extension in 2007. He said of the improved deal: “Playing in this
team is a great privilege. | hope | can do my bit to bring the club even more trophies in the
years ahead.”

True to his word, Vidic helped United claim the Premier League title and UEFA Champions 20
League crown during the 2007/08 season, before helping retain that top-flight crown the
following season while lifting the League Cup and FIFA Club World Cup. Notably, he also

took home both the player and fan-voted Player of the Year awards that term.

The 2011/12 season was one to forget as a cruciate knee injury suffered in December

ruled the Serbian out for around eight months. By 2014 he announced that he would leave 25
Old Trafford for pastures new. He said: “It's the last year of my contract and | have had eight
wonderful years here.”
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Mark scheme

1 (a) Directed Writing

Baiid Discriminating sense and understanding of audience, form, purpose conventions
1 9-10 | and effects, underpinned by a fluent, highly accurate reworking of the material in a
highly appropriate style.
Band Proficient grasp and appreciation of audience, form, purpose and conventions and
2 7-8 | effects supported by an informed and engaged reworking of the material in a
consistent, appropriate and generally fluent style.
Band Competent understanding of audience, form, purpose conventions and effects,
3 5-6 |supported by an adequate reworking of the material in a measured style, perhaps
containing a few lapses in accuracy and expression.
Band Essentially sound but uneven sense and understanding of audience, form, purpose
4 3-4 | conventions and effects, supported by some engagement in reworking the material
but marked by several lapses in accuracy and expression.
Baiid Basic and limited sense and understanding of audience, form, purpose conventions
5 1-2 | and effects; limited engagement with reworking the material and marked by frequent
lapses in accuracy and expression and/or an inappropriate grasp of intent and style.
Band 0-1 Wholly inappropriate sense of audience, form, purpose conventions and effects;
6 brief or confused work and/or marked by highly limited accuracy and expression.

(b) Commentary on language and style

Discriminating, detailed, very comparative and highly informed appreciation and

Bi:nd 13-15 | awareness spoken and/or written language; highly focused on effects created by
conventions, form and style, purpose; very selective and close references to texts.
Proficient, consistent appreciation awareness of spoken and/or written language;
Band ; :
2 10-12 | analyses texts with good degree of awareness of conventions, form and style,
purpose; selective and relevant use of and reference to texts.
Steady and mainly focused appreciation and awareness of spoken and/or written
Band 8-9 language; comments on texts are measured if not fully developed at times and
3 show understanding of conventions, form and style, purpose; some relevant use of
and reference to texts.
Band Some engagement and partial appreciation and awareness of spoken and/or written
4 6-7 | language; occasional but undeveloped comments on some aspects of conventions,
form and style, purpose; partial use of and reference to texts.
Band Basic appreciation and awareness of spoken and/or written language; generalised
5 3-5 | and limited analysis of conventions, form and style, purpose; listing of features
without further comment; limited textual reference.
Very limited appreciation and awareness of spoken and/or written language;
Band i - g
6 0-2 [tendency to focus on content or engage in unfocused, fragmented ideas; brief or

confused work.
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Example candidate response — grade A
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Example candidate response — grade A continued
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Example candidate response — grade A continued
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Examiner comment — grade A

The candidate has produced an efficiently structured and highly comparative essay addressing the two texts
in considerable detail. The introductory paragraph successfully outlines what the texts have in common and
what makes them distinguishable from each other in terms of purpose and their respective audiences. In
comparing the overall structures of the texts B’s online context is particularly appreciated (featuring uniform,
short paragraphs accordingly). The candidate also begins to assess the tone of the texts in a purposeful
manner.

The candidate sensibly decides to compare the texts’ language first (perhaps as prompted by the question).
Positive adjectives are considered in clusters where some comparative analysis of individual words might
have been advisable. Appropriate examples of figurative language from text A are selected and correctly
identified and briefly compared to B’s descriptive language. It is clear the candidate possesses a good
knowledge of language types and has a sensitive appreciation of the corresponding effects that are created.
The ensuing discussion of B’s factual information in relation to its context is perceptive with the candidate
seeking to substantiate the earlier comparative observation about the texts’ shared informative purpose.

Syntactical analysis follows in the next paragraph with incisive appreciation of the different effects created
by declarative as opposed to interrogative sentences demonstrated. The context of text B is further
examined in isolation; some consideration of text A as part of a much longer work that is designed to be
read in a more leisurely fashion would help strike a balance regarding this aspect of the discussion.

The candidate returns to a consideration of language to compare the texts’ differences in tone in the
penultimate paragraph. Characterising A as ‘jovial’ in tone is astute especially as the candidate demonstrates
how the complementary tone of much of B is leavened with notes of ‘sadness’ in its treatment of the
injuries Vidic sustained.

A summative concluding paragraph emphasises what the texts have in common. B's bias is again broached
in a manner that suggests the candidate is correctly identifying its more overt purpose of celebrating
simultaneously the footballer and the club. Even though there is scope for more sustained analysis of

the selected examples of language use, the response features consistent and sensitive examination of
how purpose, context and audience together shape meaning in both texts with an effective comparative
approach utilised where it is most warranted.

Mark awarded = 23 out of 25
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Example candidate response — grade C
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Example candidate response — grade C continued
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Example candidate response — grade C continued

Many Oifferences _olio  gppear 10 Jthe second
|FXE.The Jecond 7ext  primanly focdles On
vidics  folball - hitory  ond e pof refer
10 _him Q) 0 peror, but @ 0 R0 player
lI=t—toniten—tn. Unlike 7 firat 7et, /7
Vinduder 7he necgasives/ 0F Vgt s zise 7o o,
“Some fime o stne” ond 15 wrben Hom a
Wmore  honwmt  pomnt  0F vew.

Overall, Fteetgh both 7he prewws on Vidic om
o inform the reader gpou? Vidit . However,
the first primanly nformi e reqder Obous
|the type o0F pedr7 Vichc 13 whilst e

sewnd  primoarily  Mfprms 1K reader  Gpoctt
e fype of “otbal  player Vidic . v

@8 W,Mmmwzyﬁq,ﬁ]
Compatech sppsciehon o feclon el

Cambridge International AS and A Level English Language 9093 87



Paper 3 —Text Analysis

88

Examiner comment — grade C

This is a well-structured, mainly comparative response that chiefly shows steady awareness of the
informative purpose of the texts, the candidate finding text A is ‘promoting [Vidic] as a person’ while B
emphasises his attributes as a footballer. In the second paragraph there is relevant consideration of the
texts’ use of language. The specific effects of figurative language are attributed to well-chosen examples:
for instance, the metaphoric ‘He was the rock’ is plausibly interpreted to mean 'Ferguson [the Manchester
United manager] could rely on’ Vidic. The candidate correctly observes both texts contain direct quotations
provided by Vidic from which the informed opinion may be formed that he is ‘a humble and modest person’.
There is a similar approach applied to examples of statistical information contained in both texts. It would be
helpful for the candidate to consider how these examples of language use have a bearing on appreciating
the texts’ different audiences and contexts, too.

The candidate undertakes some comparative examination of selected statements made about Vidic.
Synonyms are offered for two of the relevant adjectives selected from text B — “relentless’ and ‘formidable’
make Vidic appear as a very intimidating player who is merciless when playing’ — that suggests the
candidate is attempting to evaluate the effects of the language on a reader. A similar process is employed
when evaluating text A's ‘Ferguson was like a man who had won the lottery..." as a simile with the effect

of signalling ‘the inexplicable joy' he experienced when Vidic signed for Manchester United. The same
paragraph also contains a cursory observation about text A’'s use of a short, rhetorical paragraph to ‘engage’
the reader and a brief consideration of the general effect of its bias. Before closing the candidate obliquely
considers the context of text B by interpreting ‘'some time to shine’ as a suggestion that Vidic's development
was uneven, concluding the text is ‘written from a more honest point of view’ than text A.

Overall the candidate successfully demonstrates a measured awareness of the effects created in both texts
and a competent appreciation of some linguistic techniques even though terminology is not always utilised
to that end. There is comparative consideration of purpose (and obliquely of context); informed consideration
of audience would have no doubt helped to illustrate the candidate’s competent level of understanding more
clearly.

Mark awarded = 16 out of 25

Cambridge International AS and A Level English Language 9093



Paper 3 —Text Analysis

Example candidate response — grade E
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Example candidate response — grade E continued
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Example candidate response — grade E continued
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Examiner comment — grade E

Prior to the response there is a plan that indicates how a comparative approach will be utilised which
appears to have been useful to the candidate when composing the response.

The introductory paragraph is of limited value as it contains information that can be gleaned from the
question’s instructions. There follows a paragraph containing the candidate’s most substantive consideration
of the texts’ use of language and the effects produced. The candidate confines the potential scope of the
discussion to a consideration of how the examples of language quoted from each text illustrate how A is
less formal than B without appropriate consideration of their contexts and purposes. There is, however,
some consideration of how the texts may be interpreted to cater for different audiences (demographic
considerations here confined to age only), illustrated through reference to low frequency lexis found in text B
which in turn is deemed to be intended for a ‘more mature’ audience.

Purpose is very briefly examined for both texts in the following paragraph and there is also a basic
assessment of their structure (use of short paragraphs). A significant difference in context can be inferred
from what the candidate observes about the different aspects of Vidic's career examined in each text.
The penultimate paragraph would benefit from a clearer appreciation of voice when considering the range
of sources identified in each text. Its final sentence does not make a secure point about the range of
punctuation found in each text.

An informed point can be inferred from the concluding paragraph: some of the language of each text
indicates that their shared objective is to ‘praise’ Vidic. The candidate also reflects on the experience of
reading the texts as enjoyable without considering how each caters for its audience in more specific ways.

On balance this is a limited and basic response. There is a clear attempt to compare the texts with some
informed understanding of the effects created although the appreciation of voice and linguistic techniques is
limited overall.

Mark awarded = 9 out of 25
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Paper 4 — Language Topics

Question 1
1 Spoken language and social groups

The following text is a transcription of part of a conversation involving four university students, now
in the final year of their studies, remembering their last year at school.

Discuss the ways in which these speakers are using language to share memories and opinions.
You should refer to specific details from the transcription, relating your observations to ideas from
your wider study.

Helena: its quite good (.) see (.) when you see teachers now (.) like (.) i was at
the airport the other day and there was a teacher (.) one of my old
teachers (.) and i remember speaking to her and you know that way you just

think
1
Tino: oh yes (.) i know 5
"
Helena: you just think (.) like () OH MY GOODNESS (.) like like (.)

next year i could be (.) like (.) in your job (1) do you know what i mean (.)
do you know that way

1
Tino: thats what scares me
Vasco: [laughs] 10
Cecilia: it is that (.) it is that good (.) the sort of

1/
Vasco: that feeling when you realise
I

Cecilia: yeah () that sort

of realising that (.) like (.) YOU werent that clever (.) and you didnt know

everything 15

1
Helena: its weird (.) its like (.) and do you know
1/

Cecilia: its like (.) YOU didnt really have a RIGHT to

treat me

1/
Tino: mm hmm
Cecilia: to treat me like that 20
Helena: my dad was sayin to me (.) my dad
1
Vasco: yeah i know what you
1

Helena: my dad was sayin to me (.) like (.) you

know Helena (.) you know (.) quite (.) quite honestly (.) you could actually be

MORE qualified than them by the (.) by the time you leave 25
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Tino:

Helena:

Tino:

Helena:

Vasco:

Helena:

Vasco:

Cecilia:

Vasco:

yeah (.) a lot of teachers didnt go to
I
and you (.) it puts it into perspective
and you think
1
some teachers didnt go to uni (.) they just (.) they just went to (.) like (.)
teacher training college didnt they
1
yeah its weird

what i found weird was (.) like when
1
yeah

by the time you were doing (.) like (.) higher or or (.) or like ADVANCED
stuff you (1) like (.) quite a lot of the time teachers didnt know stuff (1) they
actually (.) like
I
yeah thats weird (.) when i realized that
1
they genuinely (.) they
genuinely didnt know

TRANSCRIPTION KEY

(.) = micro-pause

(1) = pause in seconds

// = speech overlap

[italics] = paralinguistic features

UPPER CASE = words spoken with increased volume
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Mark scheme

Discriminating analysis of language: subtle appreciation of the conventions and
ingredients of specific forms; very detailed and perceptive exploration of the
effects and qualities conveyed by language, structure, purpose and contexts;
Band 1 | 22-25 | (where appropriate) sophisticated awareness of mode of address and how it and
a sense of the target audience help to establish register, tone and meaning; the
ability to convey knowledge and understanding in a comparative, balanced,
articulate and very fluent manner.

Engaged and very focused analysis of language; proficient appreciation of the
conventions and ingredients of specific forms; detailed and insightful exploration
of the effects and qualities conveyed by language, structure, purpose and

Band 2 | 18-21 | contexts; (where appropriate) proficient awareness of mode of address and how
it and a sense of the target audience help to establish register, tone and
meaning; the ability to convey knowledge and understanding in a comparative,
sustained, consistent and fluent manner.

Measured analysis of language; sound appreciation of the conventions and
ingredients of specific forms; some detailed and informed exploration of the
effects and qualities conveyed by language, structure, purpose and contexts;
Band 3 | 14-17 | (where appropriate) competent awareness of mode of address and how it and a
sense of the target audience help to establish register, tone and meaning; some
ability to convey knowledge and understanding in a reasonably comparative,
controlled manner.

Some attempt to develop analysis of language; the beginnings of appreciation of
the conventions and ingredients of specific forms; sound, if at times uneven and
undeveloped, exploration of the effects and qualities conveyed by language,
Band 4 | 10-13 | structure, purpose and contexts; (where appropriate) some sense of mode of
address and how it and a sense of the target audience help to establish register,
tone and meaning; some ability to convey knowledge and understanding in a
comparative, if at times partial, manner.

Basic analysis of language; simple response to the conventions and ingredients
of specific forms; some exploration of the effects and qualities conveyed by
language, structure, purpose and contexts; (where appropriate) a measure of
awareness of mode of address and how it and a sense of the target audience
help to establish register, tone and meaning; general ability to convey knowledge
and understanding; some reliance on feature-spotting, with basic comment.

Band 5 6-9

Limited analysis of language; generalised response to conventions and forms;
tendency to assert some of the effects and qualities conveyed by language,
structure, purpose and contexts; (where appropriate) unfocused awareness of
Band 6 | 2-5 | mode of address and how it and a sense of the target audience help to establish
register, tone and meaning; limited ability to convey knowledge and
understanding in a comparative manner; tendency to focus on identification of
less important features (such as the use of punctuation.)

Below 0-1 Minimal appreciation and awareness of language and forms/conventions; work
Band 6 fragmented or incoherent. Unfocused; very limited. Probably marked by brevity.
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Example candidate response — grade A
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Example candidate response — grade A continued

Othet's centen(es.

with fhe oening mwnog " jee qune.q,ood. “ see () uvnher e .
Heena winates . A ; Ye. -

— lamesrupl. Theic miewiehon and - commianiciD0  Showe
— lfomiaing 0S5y fhe comtext Of an -ndoemOl conversapon
dhenl aiC, | Ga- QNIC 0y ShOrC, e expenencs cad ootz Of L

wren Tao injeaugrs  belena " onyes (D | Kpow " - TWough-

Timemon and  Wesr  would a!r%ua,;tbak_“«mgxruphon. S o

mr”farx erpursion on wnar ' (o @TeNOVS  goldus ¢ gis m;ﬂ_,*_

s 08 10 Y dhpte Imat SCorcs me 5 “ thow Fe,enm B = uom

_kepige ¢ _ond, v yeor n''. s Yhis cense. Hho uge DF e TUAB 0N

QUOWS fae o -S¥eadd  Susycined  fow Oé rmw_

onNd s Cochk Spenikep 4y Auie fheir

*‘\A\"P’ &) PO Ty SHUOBNG Haeic MeMpA2  aNd. OPINioNg =
collectivend .

Cambridge International AS and A Level English Language 9093 97



Paper 4 — Language Topics

98

Example candidate response — grade A continued
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Example candidate response — grade A continued
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Example candidate response — grade A continued
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Examiner comment — grade A

This answer begins with a clear linguistic focus, and the expression is articulate. These qualities are
maintained throughout, making this a good grade A response.

In the first paragraph, the candidate notes that the speakers ‘are of the same peer group’ and that they 'have
a common mode of expression’. There is a well-informed reference to theory — Robin Lakoff’'s "deficiency’
model of female speech is mentioned — but the candidate recognises that there is no real dominance along
gendered lines.

Often, candidates working with a prepared agenda can end up commenting on a range of features which
are not present, and this is usually an unhelpful approach. However, this candidate makes a useful point in
the second paragraph by noting that there is no evidence of regional dialect and that the speakers use the
lexis (the vocabulary) of fairly Standard English. The candidate then moves on to make a complex and well-
developed contrasting point about how the grammar is less standard and more typical of young people’s
speech: the speakers are familiar with each other, able to speak and relate informally.

The third paragraph reveals the candidate’s ability to use academic language and terminology with a high
degree of control. A less controlled answer might have included as many linguistic terms but failed to use
them accurately. This paragraph begins with a linguistically-well-focused account of how the first speaker
behaves (‘Helena initiates the conversation with the opening sequence ... introduces a topic and speaks
without having to elaborate’) and identifies accurately significant features of the other speakers’ language
(‘interruptions ...short incomplete syntactical constructions ... feedback or back-channelling’). All of these
are supported by brief, relevant quotations from the transcription. The candidate also makes further well-
informed references to opposing theories.

The answer keeps the focus of the question in mind all the time, making frequent reference to ‘the ways

in which these speakers are using language to share memories and opinions’. There is a wide range of
discussion. For example, the sixth paragraph covers prosodic features and non-verbal communication: the
candidate quotes examples of emphatic stress and shared laughter, and shows perceptive understanding of
how meaning is created co-operatively.

The answer ends with a neat summing-up of some of the most significant features of the transcription, not
just repeating earlier points but connecting them and showing genuinely discriminating analysis of language.

Overall, this is accomplished work, with no damaging weaknesses. More detailed attention to the dynamic
shifts of the interaction, as speakers interrupt or overlap each other to modify or clarify utterances, could
have resulted in an even higher mark.

Mark awarded = 22 out of 25
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Example candidate response — grade C
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Example candidate response — grade C continued
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Examiner comment — grade C

This answer is written in a clear and simple style. There is some measured analysis, informed by linguistic
concepts and terminology, and some engagement with the emotional dynamics of the transcribed
conversation.

The candidate shows good examination technique by wasting no time on a generalised introduction but
immediately and correctly identifies a particular aspect of the speakers’ use of language: ‘they use like
repeatedly as fillers to think of what to say next’. This is a simple point but it is used to support a more
developed explanation about how ‘The speakers are possibly in the same level of English since they ... do
not use any advanced vocabulary’.

Helena is identified, again correctly, as the main speaker. Some helpful comments are made about the
interruptions, for example that ‘the male students seem to be interrupting in order to agree with a point,
which is usually seen as a feature of female language’. The answer goes on in the third paragraph to explore
some differences between the speech styles of the two female speakers, and the candidate quotes details
to support the points being made.

The candidate draws some inferences and makes some assumptions about the speakers’ possible emotions
and motivations: ‘to show slight remorse ... to interest the listeners ... show her eagerness ... ' This
approach does not have a strong and consistent linguistic focus, which keeps the answer below the higher
levels of achievement. However, the explanation of how Vasco ‘says "ADVANCED' to rephrase the word
‘higher’ in order for all the listeners (to) understand’ is an intelligent insight into how the speakers co-operate
to create meaning.

The answer ends with a summary of how the transcription shows a ‘reverse’ of the usual pattern of typically
male and typically female language. Many candidates assume (wrongly) that male speakers will always try
to be dominant and that female speakers will always be supportive, so this is again thoughtful and measured
analysis.

The whole answer reveals grade C skills. The terminology which is used is correct, and there is an
awareness of relevant linguistic concepts and research findings.

For a higher grade, there would need to be a greater range of reference to the transcription and to
knowledge from wider study.

Mark awarded = 16 out of 25
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Example candidate response — grade E
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Example candidate response — grade E continued
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Examiner comment — grade E

Candidates are told to ‘refer to specific details from the transcription, relating your observations to ideas
from your wider study’. Some candidates have in mind a list of possible features from their wider study
which they are keen to mention as soon as possible, and this candidate does so in the first paragraph,
referring to ‘informal language ... colloquialism ... tag question ...’

These features of language use are all correctly identified, but the discussion of their use is not developed.
For example, ‘Tag question is used to invite feedback or response, Tino used ‘didn’t they?’ after a statement
and invited the response by Helena ‘yeah its weird". A more developed answer would have explored how
the dysfluency features in Tino's previous utterance and earlier in this one led up to the tag question, and
might have suggested that Tino was looking for agreement and support from his friends.

In the second paragraph the candidate offers a series of explanations of relevant language features. Fillers,
pauses, repetitions and false starts are quoted, partly to ‘prove’ that the conversation is ‘not scripted’. The
idea that the speakers need time to think is put forward several times. Again, this is correct in general terms,
but a stronger answer would have selected particular examples and explored details of the dynamics of
interaction between speakers.

There is some basic analysis of language and some exploration of how the context affects the use of
language. In the third paragraph, the candidate explains that ‘details such as the time ‘other day’ and
adjectives ‘old’ ... provide relatable details, engaging the audience’. The answer does not lose its focus on
the main point of the question, which was to Discuss the ways in which these speakers are using language
to share memories and opinions: the candidate refers to these aspects throughout the third, fourth and fifth
paragraphs.

The candidate is aware that the speakers are expressing emotions as well as opinions, and in the final
paragraph shows some understanding of how features of spoken language are used to convey meaning.

Overall, the answer gets close to grade D, but it lacks any explicit reference to wider concepts from the
study of spoken language or to relevant research. For example, the final sentence in the first paragraph picks
up how the short form ‘uni’ is used instead of ‘university’. A more developed answer might have explained
that this is the concept known as ‘clipping’, and that it is not just ‘another informal way of speaking’ but a
feature of group language, where the speakers share a level of knowledge and understanding so can use
non-standard forms of language without having to explain.

This is basic analysis, with occasional signs of an attempt to develop explanations.

Mark awarded = 9 out of 25
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Question 2
2 English as a global language

The extract below is from a web magazine devoted to English-language teaching in Nepal. A
contributor is discussing English as an Official Language in Nepal.

Discuss what you feel are the most important issues raised here relating to the use of English as
a global language. You should refer to ideas and examples from your wider study as well as to
specific details from the extract.

English as an Official Language in Nepal

Accept it or not, English is creeping into our daily tasks. People in Nepal are using it for
communication, media, education, research, tourism, etc. and it subtly is working as a link
language in written language, particularly when information technology is involved. Its use will be
expanding more in the future.

Should we accept English as our official language? 5

1. In a sense, English education is not neutral. It carries with it a lot of cultural and
ideological baggage. We as users of English need to appropriate its use according to

our needs and context. We are using foreign-produced textbooks that have examples

and questions like ‘have you ever been kissed by a stranger’ or ‘do you prefer ham or

steak?’ These examples per se are good illustrations of language use, but they might be 10
weird or sometimes offensive for us to make our students engage in paired or grouped

work. Therefore, before we go for an increased role of English in our context, we need to

produce our local teaching materials, knowledge and pedagogy for teaching of English.

2. English in the past was largely confined to a handful of elites, but now it has been

more democratic. But still | can see that it has class implications between haves and 15
have-nots created by private English-medium schools and public vernacular-medium

schools. English in itself is doing no harm, but the way we are putting it into use possibly

has negative consequences. Now almost every job ad. asks for two essential skills:
proficiency in English and excellent computer skills. We need to ask whether making

English an official language marginalises a big part of our nation’s population, coupled 20
with the digital divide. Therefore, we need to make sure that English is for everybody and

it does not exclude people on the basis of socio-economic status.

3. Another important issue is to investigate the spread and increasing use of English

for our local languages. If English becomes the official language and works as a lingua

franca, is it going to replace the local languages? Why should a child be motivated to 25
learn her/his local language if English and Nepali are the languages of communication,

Jjobs and education? | am not sure if English is subtracting or adding multilingualism in the

present context, but it certainly will have implications if it becomes the official language

in the future.
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Mark scheme

Band 1

22-25

Discriminating analysis of language: subtle appreciation of the conventions and
ingredients of specific forms; very detailed and perceptive exploration of the
effects and qualities conveyed by language, structure, purpose and contexts;
(where appropriate) sophisticated awareness of mode of address and how it and
a sense of the target audience help to establish register, tone and meaning; the
ability to convey knowledge and understanding in a comparative, balanced,
articulate and very fluent manner.

Band 2

18-21

Engaged and very focused analysis of language; proficient appreciation of the
conventions and ingredients of specific forms; detailed and insightful exploration
of the effects and qualities conveyed by language, structure, purpose and
contexts; (where appropriate) proficient awareness of mode of address and how
it and a sense of the target audience help to establish register, tone and
meaning; the ability to convey knowledge and understanding in a comparative,
sustained, consistent and fluent manner.

Band 3

14-17

Measured analysis of language; sound appreciation of the conventions and
ingredients of specific forms; some detailed and informed exploration of the
effects and qualities conveyed by language, structure, purpose and contexts;
(where appropriate) competent awareness of mode of address and how it and a
sense of the target audience help to establish register, tone and meaning; some
ability to convey knowledge and understanding in a reasonably comparative,
controlled manner.

Band 4

10-13

Some attempt to develop analysis of language; the beginnings of appreciation of
the conventions and ingredients of specific forms; sound, if at times uneven and
undeveloped, exploration of the effects and qualities conveyed by language,
structure, purpose and contexts; (where appropriate) some sense of mode of
address and how it and a sense of the target audience help to establish register,
tone and meaning; some ability to convey knowledge and understanding in a
comparative, if at times partial, manner.

Band 5

6-9

Basic analysis of language; simple response to the conventions and ingredients
of specific forms; some exploration of the effects and qualities conveyed by
language, structure, purpose and contexts; (where appropriate) a measure of
awareness of mode of address and how it and a sense of the target audience
help to establish register, tone and meaning; general ability to convey knowledge
and understanding; some reliance on feature-spotting, with basic comment.

Band 6

2-5

Limited analysis of language; generalised response to conventions and forms;
tendency to assert some of the effects and qualities conveyed by language,
structure, purpose and contexts; (where appropriate) unfocused awareness of
mode of address and how it and a sense of the target audience help to establish
register, tone and meaning; limited ability to convey knowledge and
understanding in a comparative manner; tendency to focus on identification of
less important features (such as the use of punctuation.)

Below
Band 6

0-1

Minimal appreciation and awareness of language and forms/conventions; work
fragmented or incoherent. Unfocused; very limited. Probably marked by brevity.
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Example candidate response — grade A continued
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112 Cambridge International AS and A Level English Language 9093



Paper 4 — Language Topics

Examiner comment — grade A

This is a confident, well-informed and clearly-expressed answer.

The candidate begins with some quantitative information: ‘Over one quarter of the world’s population are
fluent or competent in English, and English is the most taught as a foreign language, so those numbers are
sure to rise’. There is no need in this paper to come prepared with highly-detailed statistics, and candidates
should be careful not to weigh an answer down with too many figures. But this simple statistic is used to
introduce a very neat summary of the issues presented in the passage, linked to the candidate’s secure
wider knowledge of the topic.

The answer goes on to select and quote individual points from the extract, and to expand and develop them
in the light of what has been learned in wider study of the topic ‘English as a Global Language’. For example,
halfway through the second paragraph the candidate notes how the author of the extract has raised the
issue of ‘foreign-produced textbooks’, and connects this to the specific instance of the Kenyan author Ngagt
wa Thiong'o.

A similar approach is taken in the third paragraph, where a complex synthesis of ideas is achieved. The issue
of ‘class implications’ is identified and explained, with brief reference to a well-known comment made by
David Crystal on economic factors related to the spread of English; and this is skilfully linked to the rise in
use of the internet. A simple point from the candidate’s personal experience — ‘'my grandparents own one
mobile phone between them ... and | have to read and clear their messages and call log’ — connects the
digital divide with the generation divide.

In the fourth paragraph, the candidate turns to the issue of ‘whether making English an official language
will replace the existing local languages’. The point is well developed by a neat summary of the concern as
expressed in the extract, followed by a clear explanation of a parallel situation, from the candidate’s wider
study, in another country. Again there is apt use of statistical information: ‘There are 6000 languages living
today, and estimates say 50% of them will be dead by the next century.’

This candidate has sufficient control over expression to be able to switch effectively to a more colloquial
and personal style in the last 20 lines of the answer. Bilingualism or multi-lingualism are described as having
‘become a hot commodity’, and the personal opinion expressed in the final paragraph is not mere assertion,
but a reasoned and balanced summing-up of the informed discussion in the body of the answer.

Sharper, more developed discussion of relevant (and/or opposing) theories and concepts might have
produced an even higher mark, but this is still detailed and perceptive work, securely in grade A.

Mark awarded = 23 out of 25
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Example candidate response — grade C
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Example candidate response — grade C continued
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Examiner comment — grade C

Most responses to this question on ‘English as a Global Language’ adopted a discursive approach,
identifying relevant issues from the given extract and linking these to ideas gathered from wider study of the
topic. As a result, they were often short of specific examples of language use which would allow them to
show their skills of linguistic analysis. This particular answer, however, examines the language of the extract
in some detail.

The answer begins with a description of the extract as ‘a scripted written article’. (Perhaps the candidate
has been encouraged to pay particular attention to the differences between planned and spontaneous or
partly-planned texts.) Although as an opening sentence this is not very helpful, the rest of the first paragraph
usefully summarises the content of the extract and comments on the style and tone in which it is written.

The candidate adds to the last sentence of this first paragraph the idea that Nepal is a ‘'norm-developing
country’, but unfortunately does not expand on or explain this concept. A better answer might have gone
on to discuss Braj Kachru's ‘Three-Circles’ model of World Englishes and to connect this theory to specific
examples of countries which are norm-providing, norm-developing and norm-dependent.

This answer is not very similar to the responses of most candidates to this question. There is more attention
here to the linguistic details of the extract than in many answers. For example, in the second paragraph the
candidate applies some very well-focused analysis to the language used by the author to convey opinion,
both explicit and implied. ‘The introduction also illustrates the importance of how much Nepal relies on
English by the listing communication, media, education, tourism, suggesting that if English was not to

be recognised then the link would disappear and the sectors would crumble.” As well as identifying the
technique of listing, the candidate also notices the individual lexical choices of ‘creeping’ and ‘subtle’, and
tries to explain their effect.

The third paragraph continues this focus on individual lexical choices, and identifies the words ‘pedagogy’
and ‘vernacular’ as ‘technical jargon’. The candidate manages here and in the next paragraph to combine
attention to the language and style of the extract with attention to the content. However, the emphasis
on analysis of the author's style begins to detract from the argument in the fifth paragraph, and the points
about language-planning policies are not clear.

Paragraphs six, seven, eight and nine all contain explanations of the effect of particular details of language in
the extract. The candidate identifies ‘questioning and almost uncertainty’ in the third section of the extract,
and quite rightly suggests that this tone is created by the use of ‘If ... Why ...  am not sure ... ', though
these are aspects of grammar and syntax rather than what the candidate calls a ‘'semantic field".

The final paragraph mentions another relevant issue from the syllabus — language death — but does not go
further than repeating the idea that the spread of English might either be beneficial or harmful.
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Overall, this answer demonstrates some insightful (grade B) analysis of the language of the extract, but
brings in very little from wider study. On balance, therefore, there is just enough understanding of the
issues for grade C. An answer which combined this level of attention to language with equally proficient and
informed reference to wider study and theory would achieve grade B or possibly grade A.

Mark awarded = 15 out of 25
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Example candidate response — grade E
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Examiner comment — grade E

This candidate tries very hard to write in a suitably academic style, and to link examples and details from the
given extract with what has been learned from wider study of the topic ‘English as a Global Language'.

This answer is partly structured by the posing of a question at the start of a paragraph, followed by some
exploration of the ideas in that question. For example, the second paragraph begins with two questions, and
the candidate answers these partly by quoting and partly by paraphrasing points made by the writer of the
extract.

A similar pattern is followed in the third paragraph. There is some balance in the discussion as the candidate
puts forward the cases for Nepal choosing American English or British English as its official language.
However, there is little linguistic analysis, and the only specific examples offered from wider study are the
Latin phrases et cetera and carpe diem which are quoted as instances of expressions from other languages
which having been incorporated into English. A more developed answer might have drawn parallels between
the spread of Latin many centuries ago and the spread of English now.

The candidate is able to identify issues from the extract which are relevant to the topic of ‘English as a
Global Language’. However, when the discussion moves on at the bottom of the second page to the
question of whether a country needs its own language in order to preserve its identity, the linguistic focus of
the answer is lost. The final page of the answer turns into a very well-intentioned plea for the human race to
unite in sharing a common language, but there is no linguistic analysis here at all.

Overall, the candidate is not quite in control of lexis, syntax and register. Expression is mostly clear but
the style is assertive rather than exploratory or analytical. This is basic grade E work, slipping at times into
Band 6.

Mark awarded = 7 out of 25
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Question 3

3 Language acquisition by children and teenagers

This is a transcription of a conversation between a mother and her five year old daughter, Rhana,
as they go out for a walk.

Discuss ways in which the speakers use language here to interact with each other and to share
what they see on their walk. You should refer to specific details from the transcription, relating your
observations to ideas from your studies of language acquisition.

Mother: okay (1) where are we going our walk
Rhana: how about how about (.) to to the to the to the (.) to the goff course”
Mother: WHAT?
Rhana: the (.) mum (.) i'm trying to say the GOFF course
Mother: ﬂ]e GOLF course 5
Rhana: jL{;OLF course
Mother: ?;ght (.) up
this way (1) take my hand now
Rhana: j;;!es
Mother: [pointing] whose house is thatN 10
Rhana: sumayah’s
Mother: thats right (.) and do you know who lives in the next house”
Rhana: no
Mother: cosmoN
Rhana: cosmo7 15
Mother: mm hmm
Rhana: he’s my friend (1) is heZ
Mother: IS heN
Rhana: mm hmm (1) see that boy7
Mother: uh huh (1) WHAT boyX (.) what boyN 20
Rhana: do you remember
Mother: no i don'’t
Rhana: yes yes (.) you remember (1) mum can i (.) can i
Mother: JErhat do you want to doN
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Rhana:
Mother:
Rhana:
Mother:
Rhana:
Mother:
Rhana:
Mother:

Rhana:

Mother:
Rhana:

Mother:

Rhana:
Mother:
Rhana:

Mother:

Rhana:

theres doggies live here 25
thats right (.) theres doggies that live there (1) how many doggies”
[breathes out loudly] i dont know
you dont knowX
NO (1) can we (.) i'm gonna skip the way

gHANA (.) LOOK 30
whatN

look at that (.) pretty flowers (.) look at that one

OH (2) [singing] skip skip skip along the path (2) mum (.) can we see the
rabbits are there2

uh huh 35
GREAT

up there (.) rhana (1) look (.) theres somebody (.) something there (.) see
(.) theres a pussy cat

i cant i cant see

I
see the pussy 40
1
pussy pussy
1
see the pussy (.) at the door (.) theres a
pussy
1/
PUSSY

TRANSCRIPTION KEY

(1) = pause in seconds

(.) = micro-pause

// = speech overlap

[italics] = paralinguistic features
UPPER CASE = increased volume
7 = rising intonation

N = falling intonation
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Mark scheme

Discriminating analysis of language: subtle appreciation of the conventions and
ingredients of specific forms; very detailed and perceptive exploration of the
effects and qualities conveyed by language, structure, purpose and contexts;
Band 1 | 22-25 | (where appropriate) sophisticated awareness of mode of address and how it and
a sense of the target audience help to establish register, tone and meaning; the
ability to convey knowledge and understanding in a comparative, balanced,
articulate and very fluent manner.

Engaged and very focused analysis of language; proficient appreciation of the
conventions and ingredients of specific forms; detailed and insightful exploration
of the effects and qualities conveyed by language, structure, purpose and

Band 2 | 18-21 | contexts; (where appropriate) proficient awareness of mode of address and how
it and a sense of the target audience help to establish register, tone and
meaning; the ability to convey knowledge and understanding in a comparative,
sustained, consistent and fluent manner.

Measured analysis of language; sound appreciation of the conventions and
ingredients of specific forms; some detailed and informed exploration of the
effects and qualities conveyed by language, structure, purpose and contexts;
Band 3 | 14-17 | (where appropriate) competent awareness of mode of address and how it and a
sense of the target audience help to establish register, tone and meaning; some
ability to convey knowledge and understanding in a reasonably comparative,
controlled manner.

Some attempt to develop analysis of language; the beginnings of appreciation of
the conventions and ingredients of specific forms; sound, if at times uneven and
undeveloped, exploration of the effects and qualities conveyed by language,
Band 4 | 10-13 | structure, purpose and contexts; (where appropriate) some sense of mode of
address and how it and a sense of the target audience help to establish register,
tone and meaning; some ability to convey knowledge and understanding in a
comparative, if at times partial, manner.

Basic analysis of language; simple response to the conventions and ingredients
of specific forms; some exploration of the effects and qualities conveyed by
language, structure, purpose and contexts; (where appropriate) a measure of
awareness of mode of address and how it and a sense of the target audience
help to establish register, tone and meaning; general ability to convey knowledge
and understanding; some reliance on feature-spotting, with basic comment.

Band 5 6-9

Limited analysis of language; generalised response to conventions and forms;
tendency to assert some of the effects and qualities conveyed by language,
structure, purpose and contexts; (where appropriate) unfocused awareness of
Band 6 | 2-5 | mode of address and how it and a sense of the target audience help to establish
register, tone and meaning; limited ability to convey knowledge and
understanding in a comparative manner; tendency to focus on identification of
less important features (such as the use of punctuation.)

Below 0-1 Minimal appreciation and awareness of language and forms/conventions; work
Band 6 fragmented or incoherent. Unfocused; very limited. Probably marked by brevity.
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Example candidate response — grade A
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Example candidate response — grade A continued
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prencuneing QUL as "G 9golL " fhe mother asks.
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She tiyd Lo Rhana.
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ond Jhe vay Fhey Shar€ what Jless See. Soard/ingssiie
Leatures _help te provide meaning beyond what ciords
_can. for example 12 'Z;S’o/ﬁ/»z}'?y] " was not o parZ ol

| oo mesters speezt in “whose petise s fhat” theo
Lhana twould likely be conlused]. faralinguslre

| features therelore avd Jhe spegters s sharzrag cvhal
fhey see. Lffm//af/y when Khaua “Lbreathes oet
leuctty T " & s ‘.’[S/ﬂ/m_ % heps fo convey heér
LSS A POINJMEIV O CX CT/eMeNnt yes)ie Clrively ot rihat she
bos seen, M than showld could withoud /#4c
porallnguanshe Lea Lures arnguay.
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way that /e S/dé’qéécf teralt . Jroso dic Lealerds are

Se e with fAE prich , rhg bt Lelame andl intenalt’on

| 22 speechH and helfp lo provia/e c. Tty Sl hat has

been) saidl. for example cs préuvidusly 172€:142:76d
D _IACIBaSC i Leleime 15 ased Lo STgnaa! Sormné /429 -
N lthern the mother says “RHANA () L00K " Jve yofome
ol g feS $02722 F1/Ng z‘rn/od%@ﬂé?_’ whon Apara
sags "CREAT" Je volumé conveys her

2pp2L7CSS
Similarly ntona tion he fps Lo prowvidte clorty o MEAnLn Y
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Example candidate response — grade A continued

3 M

NVorrrting. 7hrs 15 eurdent in the coay that Rbhane says

V ttoar Khana 15 relerrring to. Zgocentre Vtar12kimg /s
N tiowr as Lhanea assumes thot her mothlsr must-£100

Vase ct syntax yer tacets seme grammatica] foa?<ics.

| savet "fheores oegg s

fhat fhe werdl by themselues olent - For example
when Rhana /5 Leld by the morher ‘hat ‘cosme”
lves i a parkicalar heuse, Ehang replres /th
“Cosmo A The rising satonotien jn _Rhanas speech
Sug gesis FAak she js asting M as a guestfoning,
e h  her prctther then cenliims cuth rmm bwm "

Jhe relaticnshys belween the speaters and agp Ay L e rencd
/5 alse Jmyz0/tant 0 ex2/(aning fAe ey ttont 522%
mheract. As mpthes and daugnresr we can.see fhak
Shey are wsell acgiuainled oith one goother whHieh /S
Suggested by fhe way thal Rhana seets 1emlorcement
Lrem por- Jhe age ol Jhe child accoraing /o Faget

arso supgests fhat LAQNQ HLAS L1 €90 CCHETE ey OF

" g
yes gyes () yoo remember G when she_ppthes has
nleymed Rhana that she dess AT} remember the boe

She boy she /s speating ol feocwise she oo eS. [/ s

a /50 eudent in the pnumberel persena) pronouns Lhane
USES jm2 cemmpp arsSom O hes mothes Jhis glfecls they
WAy théy Shoreé ool fhey see 7 that Khara of/en

(o

Fhana 15 shewn to be M‘L@/égrq phrie dtage of her
language acgalstiin by her speech "tA ef:}ﬁ{?g
rect

U4

e heve . The Aeze;m/;hm 540596 ek s ¢

for honal sentenice e prawe Sense shH@ <ticenld Hhve
At S here " . AS fhis adl!
_CLorrect fsell ;1 the /Z.cy//—g_/_@:a,g/vr Steigl evh'ch

Comes o/l ageé we Lan Ggara e the inljwerce ok |
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Example candidate response — grade A continued

3
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Qverall }he fve Speat ers beft use w@a 9¢ 10 _glflecert |
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Examiner comment — grade A

As it does with Topic B — ‘English as a Global Language’ — the syllabus lists ‘Relevant Areas for Study’ for
‘Topic C: Language acquisition by children and teenagers’. Candidates have to resist the temptation simply
to use this list as the only agenda for the question, and to write all they know about the topic. They must
focus on the linguistic data they are given (in this case, a transcription of conversation between a mother
and her five year old daughter Rhana) and stick closely to the question (to "discuss ways in which the
speakers use language to interact with each other and to share what they see on their walk’).

This candidate begins by summarising the contrasting ways in which the two speakers behave in their
speech: ‘'The mother often prompts Rhana and helps to guide her understanding of what is happening,
whereas Rhana is inquisitive.’

The second and third paragraphs then mostly follow the progress of the first ten lines of the interaction.
The candidate notes that the mother begins by asking Rhana a question, then gives a very well-developed
explanation of how this works to help the five year old. The discussion of Rhana's reply shows excellent
practical knowledge of Piaget’'s theory of child language acquisition (CLA).

Less assured answers tend to offer simplified explanations of the theories of Piaget or Skinner or Chomsky
(or other CLA theorists) without linking these closely to the evidence in the transcription. This candidate
uses ideas from both Piaget and Skinner to illuminate comments on Rhana'’s speech, then goes on to
integrate an explanation of how the mother uses the prosodic feature of increased volume to aid Rhana'’s
understanding.

The next five paragraphs each begin with a particular feature of language which is significant in the
interaction. In turn, the candidate discusses paralinguistic features, prosodic features, the relationship
between the speakers, Rhana's developmental stage and turn-taking. All of the discussion reveals
discriminating analysis of how language is used. The candidate explains each feature clearly in general,
conceptual terms, then moves on to discuss in detail specific examples from the transcription. Here, for
instance, is the explanation from the seventh paragraph of the telegraphic stage of language acquisition:
‘The telegraphic stage makes correct use of syntax yet lacks some grammatical features.” This is followed
by a brief example showing exactly how a particular utterance of Rhana’s lacked a particular grammatical
feature.

Overall this is a balanced and articulate discussion, well-informed by relevant linguistic concepts and
terminology. The answer is well organised: the candidate covers a range of features, following what might
well be a prepared agenda, but responding to what is important in the transcription rather than simply
discussing features of language acquisition in general terms.

The work is securely a grade A. At times the linguistic analysis might have been sharper still — for example,
by developing the instance quoted from the seventh paragraph even further, and explaining that the
grammatical item (‘that’) missing from Rhana'’s utterance ‘theres doggies live here’ is a relative pronoun.

Mark awarded = 23 out of 25
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Example candidate response — grade C

3.

Ihe frongcrmp! Is  bOetween O mother  apd+1er, Rhana.
Ihe mother Qiks  her doughrer guesfions 7o f‘/yoge
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very fluent, she Snll maker Jomwe  mutoker, which
her mother  cpred.

The _frongerjor begiry with Rhana's mother aiting
her the  queition, <dhere are we going our wcr/,é:m\}a%
Lhia_que)tron /s /707’ qufwaﬁm‘//ymwc;’ Qs Jhe 4
leaves out the preponiges“0ny” 1o dsimphly e
Quertion 1o make 17 easier fog Reand 7 dﬁdffj/a/tf}'
Fe=tloeerr [he Contex? jndicater that Jhu i a
question ol fJ’fff ey e ocd, “where” ana /he
wie OF 0 "HeEBmere_intonohivs ok Hpe-0er7100
more __arerfive oJ m Implying 7Hhat e expecs

an ongwer  fAom.  Rhand. 7he._ mother’s we of
questions s 1o é’/;wc//ﬁff/f/ve developlnent OF
Rhana s language — Throdgh  humar  inlerarps.
Human interathon /1 0 crdual  neceziity 7o
Childrens acquisifion o/ fanguage, as proves
by Bard ard Sachs  wher  They sruadred @ bey
alled — Jirn. Mm—had Lot of Jims porers were
deat, though he wer 0t deat himaelf, ond /hey
wonttd Jum fo grow Ly learring 1o speot) 10
they Jimited hig  exposure o Jigpn Jonguage ond
maamised - hi- expojure 0 Jpoker) /oriuage. Juck
0r radho - ond - 7eleviiion . However, Jimy ocguizion
of language Wew Al much  indre Slow 00 X
average ~ Childy. 17 s pot - wrnl he  began seenn
O speech  Ieropilt, that - bis aquisition of lompuage
improved - ond - inurecsed - cramatically,  proving 4ot

thildren — 1equire  pumon  n7erachon o Jroyrole
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Example candidate response — grade C continued

heir language . Rhanas me/her—alio helos nynvee
Khanas language by (orweting her when she

[ greme  Qrummalically meorredt, " Iheres doggies
that  live there.” 7The repbhron of Rhane's

sentence, with e eror _eerrected; Nejor e Rhona
undeatand the miffake shels pagae 1 1eér Qrommaor.
Ui yoother —alse—trer—a—ranred—olore——toien-

Rhana's  language /Mm&"&/_ Y very aavaned, ond
he maker few urTokes in ber speechH . After per
Mother's ipfal guestron, Rhana Sfares, “how 0lou!
how _about (-) 70 70 the 7o the 10 7he () fo_ 1he
Qof cownze 7 The wie of the word] ‘how” ond the
rsing i W ehethvely presents Yl - G
guestion aiid ghows  Khona  Lnckrdfomds e (orrect
we 0 /ﬁmzﬁaﬁwm Cleng Q@ Queztivn. 7he
repetton of  her  werds  show 1pof s A
rttmpting 1o Stal - for _sime clhfe she ties Ko
remember e word < “golF” Here, we see
bshtuhion  prpserit /n- her 1dhee speech cu Jhe
eXthang e ~7he YN for oan “F" In order o
/make 1he word easier o say, “gozﬁ‘ " Her mother
immediately J&W ner, hepng  Rhaapa learsy 14e
et way 10 Jay, “golf”. Atter a wan
Rham 15 Oeorming,  710ed  OF _0Otng. diteg=quer?10r,
she reusea  he 1 7t oF  per wore, “NO.” Her mother
then intermupts  her speech ond JLolds _her by
Jayrng, “DHANA" 1n order Jfo Jiren f Rhora

thot —the  wa) inpolite, dnd sHould 1107 speoé 1y
thal — manner.
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Example candidate response — grade C continued

when R& Rhanais morhier Jolds Rhore /0r
peing rude fo- her, 17 SReest corpnes (g Wit
Skinnery  7heory oF  potlive ond pegorive
remprement. When a old doer Jomeiting  aeyiroble
0 Jheir parenh, rhe hld recelvenr prerie, Feqchnrg
hem that what  They've dbore ir Good.Bu7 tihen
0 thild doer Someitnng - wridesirable fo- thelr
parents, they are JScolded, teach ng e 710f aiho!
hey've done /5 pad. Rhanas morver @t we
positive reinforcunent by saying, “hals 1ghst
when  Rhana volunianly per7fa  JSemze/tnrnyg  else,
showing  her 1hat  Jhe 15T plevred et Rhgpa /s
engaged in 1he  Lnveaan. Spe UJes %Z’/’?&Wﬁe/J
Juth ar, “mm pmmw=0nd - “uh huh” which
abo encoweage Rhana 7o gpeakt. £ Fragels
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ACqUITiT angeage

overoll, though  Rhona 1 very  copoble @ s
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but per _mofter /¥ _alweys guick o et /e
mad Jelp M mprove fur Jarjuage . gofoff‘/?bn(@
Rhana’s— momer's e of Quesrorns ord
POsIve  [EINIwnt olio  ercourager Rharno'y
2L
P

acquisifion  0F  [angiage . \exd
Sous. SRl 485 %wﬁiﬁ@
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Examiner comment — grade C

This particular answer begins with a clear focus on the task and the transcription. The first paragraph is
helpfully short, summing up some simple but significant features of the interaction between mother and
daughter. The second paragraph focuses on specific details of language and reveals accurate knowledge of
grammiar, intonation and pragmatics.

The candidate moves into a longer-than-necessary explanation of a piece of research by Bard and Sachs.
The research is explained very well and clearly, but it is not possible to link it closely to the discussion of
Rhana'’s language in the transcription, so it is not a helpful approach here.

The candidate gets back on track at the end of the second paragraph by commenting (as in the grade A
example above) on Rhana's utterance ‘theres doggies live here’, though the explanation is less succinct and
clear than the one in the grade A response.

The whole of the third paragraph shows sustained grade C skills of measured analysis. The candidate
provides a developed discussion of Rhana’s speech and her mother’s ways of helping her in the first

eight lines of the interaction. This discussion covers a range of features of language (including intonation,
repetition and substitution) with terminology used correctly. Helpful reference to Skinner's ideas of positive
and negative reinforcement follow in the fourth paragraph, and the ‘GOFF course’ example from lines 1

to 6 is used again to illustrate Piaget's idea that ‘children have a wider understanding beyond their speech
capabilities’.

The brief final paragraph neatly sums up several of the most significant features of the interaction. This is a
useful technique: some candidates write very long concluding paragraphs which unhelpfully repeat all the
points in the body of the answer, and gain no credit for doing so.

Overall, the skills in this answer are close to grade B, but the range of points covered is relatively narrow,
with most attention paid to the first eight lines of the transcription, and much less engagement with specific

details from the middle and end of the interaction. On balance, then, this is grade C work.

Mark awarded = 17 out of 25
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Examiner comment — grade E

The candidate spends the first ten lines of the answer summarising in general ways how the two speakers
behave towards each other. Control of expression is not consistent, and there are mistakes in vocabulary
and sequence of tenses; but the examiner can mostly understand the simple points being made. There are
references to relevant concepts and features ('rising intonation ... positive reinforcement’) but no examples
are quoted so no analysis can take place.

The answer is not helpfully organised. There are no clear paragraphs: points are not developed. The
candidate moves, for example, from mentioning the mother’s use of ‘easy language’ to asserting that the
daughter ‘repeats words to think and confirm about her ideas’ — but not quoting any examples of any of
these features.

It is unlikely that the answer was planned in any way, and the standard is often below grade E — limited and
unfocused work. Yet this candidate does have some linguistic knowledge, some awareness that there are

features of language acquisition to be commented on, and some (very basic) appreciation of what the task
requires.

Good answers usually do more than simply working their way line-by-line through the material. However,
a candidate who finds it difficult to plan and organise an answer might be well-advised to try a line-by-line

approach rather than to offer a response which lacks any organisation.

Mark awarded = 6 out of 25
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